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SOCIAL ENTREPRENEURSHIP IN INDIA
*Ms. Nayandeep Kaur

ABSTRACT

Social entrepreneurs provide a growing platform to India by providing employment
opportunitics, development, and sustainable development. Social entreprenceurship has
anracted the intention of academicians because of its unique approach for finding
solutions to the societal and developmental problems, Although, there is no
universally acceptable definition of social entreprencurship and social enterprises is
because different countries use different legal definitions for defining  social
enterprises, Social entreprencur is expected to be the next big thing to improve the
GDP growth of India as the country. This paper aftémpts an analytical, critical and
systematic examination of Social Entreprencurship in India.

INTRODUCTION

e A social entreprencurship is the use' of the techniques by startup
companies and other entrepreneurs to develop fund and implement
solutions to social, cultural or environmental issues.

e Each social entrepreneur presents ideas that are user friendly
understandable, ethical and engage widespread support in order to
maximize the number of local people that will standup, seize their idea
and implement with it.

e Day by day the progress of social entrepreneurship is increased in

India,
Examples are Amul and SEWA

e These days a number of social enterprises are springing up everywhere,
most founded by young people, often fresh out of college, with many
individual in their youth seen opting to join and work for such
enterprises, over other high paid conventional jobs, thus joining the rest
of the passionate workforce in brainstorming and developing low cost
innovative solutions for providing rural employment, improving living
standards.

e More and more organizations in corporate sector looking towards social

Department of Management, Victoria Islands, Lagos, Nigeria.
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ENAMPELES:OF SOCIAL ENTREPRENEURSHIP. ININDIA
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the problem in the development of social entrepreneurship which also affects
its growth rate.
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‘e " Jdeally human life in Indian Jsc>c1e:ty‘was organized on the basis of four Sector
and initiatives within this sector like social entrepreneurship are attracting
attention of policy makers and practitioners.

* Over 60% of the Indian population still lives on less than $2 a day. In'the
World Economic Forum’s Inclusive Growth and Development Report 2015,
~India is placed second highest in terms of net income inequality among 34
countries in the lower middle-income group, ol

* One example is Aravind Eye Care System in Southern India, which focuses on

curing blindness among India’s poor. The hospital chain has qpproxmmtely
12,000-15,000 outpaucnt visits and 1,500 surgeues each day. k

India has made rapid strides in economic growth, but how can it mmntmn a
healthy rise in GDP and also address inequality among its citizens? This. w1ll
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require structural changes and investment in growth-spurring areas, such as
human capital. But it will also require equal opportunities t‘O:ci(iz¢|,gg access
to basic nutrition, education, energy and finance, as well as job and’
entreprencurship opportunitics. '

e India’s young people are critical agents for replicating social enterprise ideas
thrx?uglmut the country — with half of its population under 25 years of age.
India has an unrivalled youth demographic.

e Mostly voung people are participating in social entreprencurship as they have
innovative ideas and current knowledge.

e Most of Indian colleges offer course in social entrepreneurship. Best example
is Thapar University Patiala

REASONS BEHIND THE PROBLEM OF INDIAN ENTREPRENEURS

 Funding: Social entrepreneur will never say that they have enough funds. And
it is true. But it is not because there is a lack of funding; rather there is a lack
of proper distribution of this funding. While big Social entrepreneurs have
relatively low levels of public awareness as entrepreneurs find difficult to

attract qualified staff

e Lack of skilled man force: It is easy for every social entrepreneur to find
volunteers. Set up a stall outside any college and you will easily get 100
. volunteers. The challenge is to have volunteers who are really talented in what

they are expected to do. For example, you want to go and teach accountancy in
rever, there is no use of your 180 volunteers if they

t with computers. Talented man force is a major
concern from most small Social Entrepreneurs. You require dedicated,
hardworking, committed people who understand your ideologies. Generally,
there is very little training required working in an Social Entrepreneurs, hence
it is important that takes the Social Entrepreneurs initiative to train their

volunteers because only then, you can get the best out of them.

e Lack of a Central Agenda: Many Social Entrepreneurs in India try to focus
on everything. Everything is their agenda, SHUDDHI (NGO) is the best
example of this What they don’t realize is that if you really want to do
something useful, you need have one central agenda and all your work needs to
be focused around it. A Social Entreprencur working for child education
should focus purely on child education and not try and fight for rape victims

an orphanage. How
themselves are not fluen
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e Social cnterprises  have relatively low levels ol public awarenesy
entreprencurs find difficult to attract qualificd staff

« Social entreprencur continues to have difficulty in getting  governmey,
contracls.

e Other reasons are Gender Parity, Women's participation is another area i,
which India still lags behind

e Some of the social entrepreneurs lail due to regional imbalance. U.P and Bihay
are the best example of this. Entreprencur of this state don’t get the facilities 1o
run their business

e Social entreprencur also fails in India as they don’t have much knowledge tha
require running the business. This is due to lack of education knowledge.

RECOMMENDATION AND CONCLUSIONS

¢ Social entreprencur should guide their staff regarding the techniques of social
entrepreneurship.

e [ believe that it is very important for every Social Enterpreneur to have a
business model, so that they will get funding according to their business

model.

¢ Government provides the cheap loan facilities to the social entrepreneurs. So
that they can run their businesses casily.

¢ Training and education center will be opened for the development of social
entreprencurship.

¢ Government should have to provide new schemes that encourage women's
participation in social entreprencurship.

¢ Government provides more and more contracts to social entrepreneurship
this will increase social entrepreneurship.,

* Social entreprencurs in India need to gear up and work toward the commo?
goal we all have of the India of our dreams. While there are some brillian!
ventures out there, changing India in a small way cevery day, there is still @ lo!
of places in the country that can do with a social entreprencur courageous and
brave enough to go out there and try and change the world.

§)



EMPIRICAL ANALYSIS OF SOCIAL RESPONSIBILITY
IN HIMACHAL PRADESH UNIVERSITY

* Dr. Rekha Gupta

ABSTRACT

This paper examines the social responsibility in Himachal Pradesh University .In
order to this object fifty respondent has been added. For this purpose percentage,
charts and graphs have been used. The result indicates that that majority of
respondent are favoring the significant area of university Governance and favoring
the policy towards employce.

INTRODUCTION

There is a growing interest in social responsibility of the corporationis among
academicians and practitioners. Companies now are not only expected to be
responsible to their shareholders but to society in general. Universities, as the centers
of knowledge generation and sharing, play a very important role in solving world’s
problems by ensuring a sustainable tomorrow. However, it is questionable whether
world leading universities are concerned about CSR and if they do, to what extent they
are committed to their social responsibilities. This research elaborates on this issue by
exploring the website content and annual reports of the world top 10 universities. The
findings of this research show that world leading universities are committed to-their
social responsibility and they provide sufficient information on most of the core areas
of corporate social responsibility (CSR).

The concept of CSR has evolved during the past few decades. While the main
focus has been put on large corporations at the beginning, later on with more evolved
definitions, it went beyond large corporations and other organizations such as small
firms also got involved in it. The growing importance and significance of CSR is
being driven by owners, investors, managers, customers, and even employees.
Therefore organizations are also monitored based on their responsible behaviors and
reporting and are expected to show transparency and accountability. In their book
entitled ‘Corporate social responsibility’, Crowther and Aras (2008) insisted that the

Assistant  Professor of Commerce, Maharana  Partap  Govt.  College,  Amb, H.P
rekhaguptauna @ gmail.com



entitled “Corporate social responsibility’, Crowther and Aras (2008) insisted that (),
central tenet of social responsibility is the social contract between all the stakeholderg
to society, which is an essential requirement of civil society. According to them, socjg)
responsibility 1s not limited to the present members of the society, but should also be
expanded to its future members, as well as environment since it will have implicationg
for members of society, both now and in the future. Organizations are not operating in
vacuum and apparently their operation will affect their external environment.
According to Crowther and Aras (2008), this effect can take the following forms:

(1) “The utilization of natural resources as a part of its production processes

(11) The effect of competition between itself and other organizations in the same
market

(i11) The ennichment of a local community through the creation of employment
opportunities

(iv) Transformation of the landscape due to the raw material extraction or waste
product storage

(v) The distribution of wealth created within the firm to the owners of that firm
(via dividends) and the workers of that firm (through wages) and the effect of
this upon the welfare of individuals.

(vi) More recently the greatest concern has been with climate change and the way
in which the emission of greenhouse gases are exacerbating this.

In the context of universities, previous research shows that higher education
institutions can cause “significant environmental impacts” (Jabbour, 2010). As argued
by Alshuwaikhat and Abubakar (2008), many of them as a result of their large size,
expressive movement of people and vehicles, high consumption of materials, and
strong development of complex activities, may even be considered as “small towns™.
Therefore it is inferred that universities should be responsible toward society and their
stakeholders. Stakeholders provide organizations with a range of resources such as
capital, customers, employees, materials and legitimacy (Deegan, 2002).They also
provide the “license to operate” to the organizations in return for the provision of
socially acceptable, or legitimate, actions (Dowling and Pfeffer, 1975: Guthrie and
Parker, 1990; Suchman, 1995). To strengthen this social contract which allows
organization to continue operations (Deegan, 2002), they need to be socially
responsible. This can be an underlying reason why we would expect universities to be
involved in CSR and reporting it to society. However, as discussed by Leal Filho
(2000) although there is a high level of acceptance on the importance of pursuing

sustainability - with its economic, social and environmental dimensions - there 18 8
. 8



significant misunderstanding regarding the meaning this term and a considerable
portion of this terminological confusion is generated in university field. There are a
number of studies which have tackled the issue of sustainability in higher education. A
recent study by Wright (2010), examined how a cohort of university presidents and
vice-presidents in Canadian universities conceptualize sustainable development,
sustainable universities, the role that universitics play in achieving a sustainable
future, key issues facing the university and the barriers to implementing sustainability
initiatives on campus. They showed that although the majority of participants were
well versed in the concept of sustainable development, they were less familiar with the
concept of a sustainable university. However, as the author mentioned, majority of
them were dedicated to having their university become more sustainable. The
participants also listed “financial predicaments”, “lack of understanding and
awareness of sustainability issues amongst the university population”, and “a
resistance to change” as the main barriers in the path of sustainability. Pollock et al.
(2009) also insisted that “complex and ineffective governance, traditional disciplinary-
boundaries, and the lack of a shared vision at academic institutions often hinder
university’s progress toward leading the world to a more sustainable and desirable
future”. In another recent effort, Nejati et al. (2010) investigated the issue of
environmental sustainability in universities by examining the website content of the
world top ten universities. The authors showed that top ten world universities are
aware of their environmental impacts and have taken necessary steps toward
sustainability. Their findings, on the one hand, showed that all of the studied
universities practiced “reduction of greenhouse gas emissions”, “reduction in the use

of fossil fuels and increase in the use of renewable resources”, “‘running a specialized

environmental centre/network”, and “increase of environmental awareness among
staff and students”. The least practiced environmental behavior among universities, on
the other hand, was “minimization of environmental impact due to travel” with only

three universities having it as their written environmental policy.
OBJECTIVES OF THE STUDY

The main objective of the study is to discuss on corporate social responsibility in

Himachal Pradesh University.

DATA

This paper has been based on primary data. In order to this study questionaire has
been used. In which we have included seven questions. Data has been taken from
Himachal Pradesh University Students, non-teaching and teachers. For these purpose

fifty respondents has been included in this study.
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DISCUSSION

Table-1 indicates that forty per cent teachers, thirty per cent students and thirty
per cent non-Teaching staff members are included in this study. It shows that in thijg
study majority of respondents are teachers and number of teachers and non-teaching
staff is equal.

TABLE-1
NUMBER OF DIFFERENT VARIABLE

Sr. No Variables Number percentage )
1 | Teachers 20 © 4
2 | students 15| 30
3 | Non-teaching staff 15 30
Total 50 100
|
FIGURE-1

NUMBER OF DIFFERENT VARIABLE

BTe;chers
students
O Non-teaching staff u

Table and Figure -1I depicts the satisfaction regarding fees structure picture of various
types of respondent. It can be clearly seen that majority of teachers and non-teaching
staff favors regarding the increasing fees structures, They said that fees structure i
fixed more than twenty years. There is need money for university development. In
case of student point of view, around fifty per cent
regarding increasing fees, they depict that in Himach

to poor family. So they cannot afford fees
developnient.

are favoring. Some are again!
al Pradesh students are belongih¢
and this decision effect on their educatio”
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TABLE-11
SATISFATION REGARDING THE FEES STRUCTURE

— , Satisfied
Sr. No Variables Non Satisfied (%) | Total
(%)
1 Teachers 75.00 25.00 20
P students 53.33 46.67 15
L
3 Non-teaching staff 86.67 13.33 15
Total 72.00 28.00 50
FIGURE-11
SATISFATION REGARDING THE FEES STRUCTURE
100
a0
80
70
ol mSatisfiedh(%)
ig m Non Satfiis_ﬁr_eid (‘i/o)

30
20
10

Teachers students Non-teaching staf

Table-III shows that the picture of university to make its students more
Jearly indicates that majority of respondent are agreeing for
udent employment, Many companies have been
not agreeing for

employable. This study ¢
university has contribution for st
invited by University for placement of students. Only few are

university contribution.
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UNI

TABLI-111
VERSITY CONTIBUTION FOR STUDENT EMPPLOYMENT

StNo | Varinblex Apree Mot Apree | Total
| Tenchers ' 20 () 7l
' ' 2| students - W) 3 ¥
3 | Non-teaching staff 14 I I
Total A6 4 5
FIGURI-111
UNIVERSITY CONTIBUTION IFOR STUDENT EMPLOYMENT
S T A R ST ey ¥iTs
N e SR R RN, g A
‘.""U‘}“ep"‘ ' \ g s N & 't‘!n‘.é‘“ )
/ L% Syl
a',‘u'?%%g ";’{
R i e X Bt s
~ie ,(ﬁfﬁf@# ' —
iAdy "i*.... - ot 2 34 o = [Ag'oo
| mNot Agres

Teachors

siudonts Non-toaching staff

It can be cited from table-1V which areas of social responsibility more significant for
university, It shows that majority of teachers are favoring the significant arca of
university Governance. But majority of students gives the different view; they are
favoring the policy towards employee, Therefore, Non- teaching staffs are also
favoring the students view.
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TABLE-IV

UNIVERSITY SOCIAL RESPONSIBILITY AREA

e . e e

| ' Policy | | Service :

Ctowards | Relationship | towards i
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FIGURE-IV
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Tzble and Figure-V shows the reasons regarding adopt corporate social responsibility
by HPU. This study reveals that seventy-five per cent teachers,
students are said with CSR practice efficiency will increased. Thus, sixty-seven per
cent non-teaching staff are said with this university image will improved. This study
reveals that Himachal Pradesh University should adopt corporate social responsibility

for any reason.
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Table and Figure-V shows the reasons regarding adopt corporate social responsibility
by HPU. This study reveals that seventy-five per cent teachers, eighty-seven per cent
students are said with CSR practice efficiency will increased. Thus, sixty-seven per
cent non-teaching staff are said with this university image will improved. This study
reveals that Himachal Pradesh University should adopt corporate social responsibility

for any reason.



TABLE-V
REASONS REGARDING ADOPT CSR PRACTICES

- { - i A_imprbve -
Promotes Increase | satisfaction
Sr. No Variables university efficiency of Total
image (%) (%) stockholder
(%)

1 Teachers 2500 | 75.00 0.00 20

2 students 13.33 86.67 0.00 15

3 Non-teaching 66.67 3833 0.00 15

staff
Total 34.00 66.00 0.00 50
FIGURE-V
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In this paper also highlights the university adopted to reduce environment impact.
Table-VI shows that hundred per cent teachers, sixty-seven per cent students and
ninety three per cent non-teaching staff said that there is politics, so it is the main
reason university does not adopt policy. They also said that university is taking step
for improving the environment such as education improvement policy, peace related
policy and placement policy.

14



TABLE-VI

UNIVERSITY ADOPT TO REDUCE ENVIROMENTAL IMPACT
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Table and Figure-VII indicates the steps for community development. This study
shows that seventy-five per cent teachers, fifty three per cent students and eighty
seven per cent non-teaching staff are preferred that donation organization should adopt
for community development. There are few per cent respondent follows donation or

fees concems.

15




TABLE-VI
UNIVERSITY ADOPT TO REDUCE ENVIROMENTAL IMPACT
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Table and Figure-VII indicates the steps for community development. This study
shows that seventy-five per cent teachers, fifty three per cent students and eighty
seven per cent non-teaching staff are preferred that donation organization should adopt
for community development. There are few per cent respondent follows donation or
fees concerns.
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TABLE-VII
STEPS FOR COMMUNITY DEVELOPMENT
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CONCILUSION

In this study main focus on corporate social responsibility in Himachal Pradesh
University. For this purpose, fifty respondents are added in this paper. It indicates that
majority of respondent such as teachers, non-teaching staff and student are favoring
the increasing the fees for improving the efficiency of university. Some students are
not favoring, because more are belonging to poor family. University is taking steps for
employment of students such as invited the companies for employment. It shows thal
majority of respondent are favoring the significant area of university Governance and
favoring the policy towards employce. If HPU adopt CSR, it helps the improving
university image and cfficiency. Therefore, university environment is more effected
by politics. Thus, university is taking step for improving the environment such a

16

.



educal1-0n “I“PIOVC‘“C'“ I)OI‘?Y- and peace related policy and placement policy. For
improving the student education system donation organization must be added.
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WOMEN AND ECONOMIC EMPOWERMENT
"Mala Devi

ABSTRACT

This paper presents the economic empowerment of women. Wonien economic
empowerment requires bold and sustained action to advance women 's opportunitics
and richts to ensure that women can participate in all productive activities. The paper
also reveals the status of women in the historical as well as in the modern era. Further
it shows the gender equality and development. Gender equality is a process of
expanding freedoms equally men and women. The paper describes the various
developmental programme of the Govt. of India such as Swadhar, Swayam Sidha,
STEP. SABLA and Beti Bachao Beti Padao for the cconomic up liftment of women.
The paper points the challenges as patriarchal society, backwardness loopholes in
legal structure create hindrances for the economic development of women and Lastly
the paper gives the remedies of women empowerment also.

1.1 INTRODUCTION

Swami Vivekananda, one of the greatest sons of India, quoted that, “There is no
chance for the welfare of the world unless the condition of women is improved, It is
not possible for a bird to fly on only one wing.” In order to achieve the status of a
developed country, India needs to transform its colossal women force into an effective
human resource and this is possible only through the empowerment of women. The
term woman, economic and empowerment arc related with each other.

The term empowerment originates from American community psychology and is
associated with the social scientist Julian Rappaport (1981). Empowerment as 2
concept, which is characterized by a move away from a deficit-oriented towards a
more strength-oriented perception, can increasingly be found in management concepts,
as well as in the areas of continuing cducation and self-help.

In economic development, the empowerment approach focuses on mobilizing the
efforts of the poor, and these efforts to combat poverty can only succeed it women are
part of the solution. Doing so yields a double dividend: When women are
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cconomically  empowered, they  raise  healthier,  better-educated  families, Their
countrics would be more economically prosperous because of it. We cMpower womey,
to mecrease their ownership, and consider them as economic agents to better their
ability to access markets on competitive and cquitable terms. To increase theijy
cconomic opportunitics, women need access to more and better jobs, a businesg
climate that supports them in starting and doing business, a financial sector that gives
them access 1o financial services tailored to their needs, and greater livelihood security
in times of food and fuel crises. This is especially true for women living in rural
and vulnerable environments.

1.2 OBJECTIVES

areas

L. To study the women status in India,

II.  To study the programmes and policies of economic empowerment of

women.

1.3 HISTORICAL STATUS OF WOMEN

Women during the early vedic period enjoyed gender eqality with men in ]|
aspects of life. Works by ancient Indian grammarians such as patanjali and katyayana
suggest that women were educated in the early vedic period. Scriptures such as the Rig
Veda and Upanishad mention several women sages and seers, notably Gargi and
Maitreyi.

In approximately 500 B.C., the status of women began to decline. Although
reform movements such as Jainism allowed women to be admitted to religious orders,
by and large women in India faced confinement and restrictions. The practice of child
marriage is believed to have started around the sixth century. Indian women's position
in society further deteriorated during the medieval period,when child marriages and a
ban on remarriage by widows became part of social life in some communities in India.
The muslim conquest in the Indian subcontinent brought purdah to Indian socie

Among the Rajput of Rajasthan, the Jauhar was practised. Polygamy was practi
among Hindu Kshatriya rulers for some political re

women were restricted to Zenana areas of the house,

In spite of these conditions, women often became prominent in the fields of
politics, literature, education and religion.Razia Sultana became the only woman
monarch to have ever ruled Delhi. The Gondi people queen Durgavati ruled for fifteen
years before losing her life in a battle with Mughal emperor Akbar's general Asaf
Khan in 1564. Chand Bibj defended Ahmadnagar Sultanate against the powerful
mughal empire forces of Akbar in the 1590s. Jahangir's wife Nur Jahan effectively
wielded imperial power, and was recognised as the real power behind the Mughal

ty.
sed
asons. In many Muslim families,
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throne. The Mughal princesses Jahanara and Zebunnissa were well-known poets, and
also influenced the ruling powers. Shivaji's mother, Jijabai was queen regent because
of her ability as a warrior and an administrator,

In the 19"& 20" century the steady change in the position of women can be
highlighted by looking at what has been achieved by women in the country:

1848: Savitri Phule, along with her husband, opened a school for girls in Pune,
India. Savitribai Phule became the first woman teacher in India.

1883: ChandramukhiBasu and KadambiniGanguly became the first female
graduates of India and the British empire.

1898: Sister Nivedita Girls' School was inaugurated.

1917: Annie Besant became the first female president of the Indian National
Congress.

1925: Sarojini Naidu became the first Indian born female president of the
Indian National Congress.

1953: Vijay Lakshmi Pandit became the first woman president of the United
Nation General Assembaly.

1963: SuchetaKriplani became the first woman Chief Minister of Uttar
Pradesh.

1966: Indira Gandhi became the first female Prime minister of India.

1979: Mother Teresa wins the Nobel Peace Prize, becoming the first Indian
female citizen to do so.

1984: Bachendri Pal became the first Indian woman to climb Mount Everest.
1989: Justice Fatima Beevi becomes the first woman judge of the Supreme
Court of India.

2007: Pratibha Devi Singh became 1* female President of India.

2009: Meira Kumar became the first female Lok Sabha Speaker.

2016: P.V Sindhu, SainaNehwal, VineshPhogat, BabitaKumari, Deepa
Karmakar have showed their excellence in one or two field in Olympics
games.

2016: Another big example of Mohana Singh, Avnichaturvedi and Bhavna
Kanth showed their excellence in army to become fighter pilot in Indian

history.
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They were the ones that irrespective ol their profession worked for the mankind and

their work is yet appreciated by us.

1.4 GENDER EQUALITY AND DEVELOPMENT

To empower a female both genders desperately need to be equally empowered.
Development is a process of expanding freedoms equally men and women (Sen,
2009). Closing the gap in well-being between males and females is as much a part of
development as is reducing income poverty. Greater gender cquality also enhances
cconomic efficiency and improves other development outcomes. It does so in
following ways:

Firstly, women now representing 40 percent of the global labor force and more
than half the world’s university students, overall productivity will incrcase if their
skills and talents are used more fully. For example, if women farmers have the same
access as men to productive resources such as land and fertilizers, agricultural output
in developing countries could increase by as much as 2.5 to 4 % (FAO, 2011).

Secondly, greater control over household resources by women, evidence from
countries as varied as Brazil, China, India, South Africa, and the United Kingdom
shows that when women control more household income—either through their own
carnings or through cash transfers—children benefit as a result of more spending on
food and education (World Bank, 2011).

Thirdly, empowering women as economic, political, and social actors can change
policy choices and make institutions more representative of a range of voices. In India,
giving power to women at the local level led to greater provision of public goods, such
as water and sanitation, which mattered more to women (Beaman and others,2011).

Additionally, women population constitutes around 50 % world population,
however large number of women around the world are unemployed due to unequal
opportunity for them at workplaces. Only 27% of Indian women are in the labour
force, the second-lowest rate of female labour-force participation in South Asia after
Pakistan, 1,403 females never attended any educational institution for every 1,000
males who have not and eight in 10 illiterate children who were married before 10 in
India were also girls. India was ranked 87th in the Global Gender Gap Index 2016,
according to the World Economic Forum, a jump of 21 places from 2015. India’s -
spending on women-related schemes and projects — rose 18% from Rs 96,331 crore
($14.4 billion) in 2016-17 (revised estimates) to Rs 113,326 crore ($17 billion) in
2017-18 in the union budget announced on February 1, 2017,

The Government of India is committed to promoting gender equality and has
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Ss—

adopted Gender Budgeting to eradicate inequality faced by women. Govt. budget (GB)
allocation have gone up from 2.79 % in 2005-06 to 6.22% in 2011-12. Further GB
accounted for 5.2% of total government spending, an increase of 0.4% from 4.8% in
2016-17. GB funds two type of government scheme; firstly , in which 100 % provision
is for women & Secondly, women constitute at least 30% of the provision. According
to ministry of ministry of women and child development “Women constitute 48% of
India’s population, but they lag behind men on many social indicators like health,
education and economic opportunities. Hence, they warrant special attention due to
their vulnerability and lack of access to resources.” Thus we should provide women
such an environment in which they improve their livelihood and become economically
are successful.

1.5 GOVERNMENT POLICIES, SCHEMES AND PROGRAMME FOR
ECONOMIC EMPOWERMENT OF WOMEN

1.5.a Support to Training & Employment Programme for Women (STEP), a
Central Sector Scheme launched in 1986-87, seeks to upgrade skill of poor and
assetless women and provide employment on sustainable basis by mobilizing them in
viable cooperative groups, strengthening marketing linkages, support services and
access to credit. Since inception, around 250 projects have been provided financial
assistance under the scheme. The ten traditional sectors identified for project
management under STEP comprise of agriculture, animal husbandry, dairying,
fisheries, handlooms, handicrafts, khadi and village industries, sericulture, waste land
development and social forestry. The scope and coverage of the scheme is being
broadened with introduction of locally approprlate sectors being identified and

incorporated into the scheme.

1.5.b Rajiv Gandhj Scheme for Empowerment of Adolescent Girls
(RGSEAG) - SABLA, a Centrally-sponsored scheme was approved by the
Government on 16.8.2010. The scheme is being implemented in 200 districts across
the country on a pilot basis. In the remaining districts, Kishori Shakti Yojana (KSY)
continues to be operational as before. However, SABLA has completely replaced
Nutrition Programmes for Adolescent Girls (NPAG) as all districts of NPAG are now
part of the SABLA. The scheme, aims at vocational training for girls above 16 years
of age for their economic empowerment. SABLA is being implemented through the
State Governments/UTs with 100 per cent financial assistance from the GOI or all
inputs other than nutrition provision for which 50 % Central assistance to States is
provided. Anganwadi Centre is the focal point for the delivery of the services. Nearly
100 lakh adolescent girls per annum are expected to be benefitted under the scheme.
Against the allocation of Rs. 350 crores for the year 2010-11, a sum of Rs. 330 crores
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(approx.) has been released to States/UTs. A sum of Rs. 460 crores has been allocateq
for Sabla for 20106-17.

1.5.c Rashtriva Mahila Kosh (RMK) The RMK was set up in 1993 with 4
corpus of Rs. 31 crores, against the backdrop of socio-economic constraints faced by
poor women to access micro — credit from the formal financial system in the country,
especially those in the rural and in unorganized scctors. The principal corpus has
increased to Rs.100.00 crore by 2009-10. The RMK is now being restructured as a
NBFC with a corpus of Rs.500.00 crore. 6, 87.512 women beneficiaries have been
sanctioned Rs.307.52 crore and disbursed Rs.251.82 crore till 2011. However, with
the proposed induction of funds and conversion to NBFC, the projected yearly number
of beneficiaries and loans are at the end of five-year period in FY 2015-16 is likely to
be Rs.492.02 crore respectively. Thus, there is a quantum jump in the business
volume of the organization through this restructuring.

1.5.d Indira Gandhi Matritva Sahyog Yojana (IGMSY) -IGMSY is a
Centrally Sponsored Scheme introduced in the FY 2010-11, under which the grant-in-
aid is released to States/UTs for pregnant and lactating women to contribute to better
enabling environment by providing cash incentives for improved health.

1.5. e Beti Padhao Beti Bachao and Maternity Schemes

The IGMSY saw an increase of 326% in allocation from Rs 634 crore in 2016-17
to Rs 2,700 crore in 2017-18. India’s Maternal Mortality Rate (MMR) was 178 deaths
per 100,000 live births in 2011-12, which was worse among the BRICS countries:
Russia (25), China (27), Brazil (44), and South Africa (138) in September 2016.
However. the more than three-fold increase in funding may still not be enough. Prime
Minister Narendra Modi announced on December 31, 2016 that Rs 6,000 would be
transferred directly to the bank accounts of pregnant women who undergo institutional
delivery/and vaccinate their children. The budget for the National Nutrition Mission
increased 28 times from Rs 19 crore in 2016-17 to Rs 550 crore in 2017-18. Modi’s
pet project BetiPadhaoBetiBachao has been allocated four times more funds for 2017-
18. India’s sex ratio at birth-the number of girls born alive for every 1,000 boys-
declined over the last 65 years from 946 to 887 even as per capita income increased
nearly 10 times,in December 2016. Investing in women'’s economic empowerment

sets a direct path towards gender equality, poverty eradication and inclusive economic
growth.

Thus economic empowerment of women is to be achieved through convergence
of the schemes and programmes having focus on formation and promotion of SHGs so
as to enable women to have access to micro credit and micro finance. The Mission
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would sce that access to credit by women SHGs under schemes of NABARD,
Rashlriy:ﬂ\flnhil:ﬂ(nsh. Financial institutions like NSCFDC/ NBCFDC/ NSKFDC of
MoSJ&E and nationalized banks, is coordinated well and delivery of credit is timely.

1.6 WOMEN EMPOWERMENT — CHALLENGES

< Perspective: The most widespread discriminations against women arc on the
basis of the biassed perspective. The discrimination against the girl child
begins from the birth itself. Boys are preferred over girls; hence, female
infanticide 1s a common practice in India.

< Patriarchal Bottlenccks: The traditional Indian society is a patriarchal society
ruled by the diktats of self-proclaimed caste lords who are the guardians of
archaic and unjust traditions. They put the burden of traditions, culture, and
honor on the shoulders of women and mark their growth. The incidences of
“honor killing” reveal the distorted social fiber in the male-dominated society.

< Economic Backwardness: Women constitute around 30% of the workforce
but forms majority of the destitute in the country. There has been a failure in
transforming the available women base into human resource. This, in turn, has
hampered not only the economic development of women but also of the
country’ as a whole.

< Implementation Gaps: Through all these years, the attention is only on
developing and devising new schemes, policies and programmes and have paid
less attention to the proper monitoring system and implementation short-
sightedness, for e.g. despite the presence of The Pre-Natal Diagnostic
Technologies Act and various health programmes like Janani Suraksha Yojana
and National Rural Health Mission (NHRM).

< Loopholes in the legal structure: Although there are a number of laws to
protect women against all sorts of violence yet there has been the significant
increase in the episodes of rapes, extortions, acid, attacks etc. This i1s due to
delay in legal procedures and the presence of several loopholes in the
functioning of a judicial system.

< Lack of Political Will: The still- pending Women's Reservation Bill
underscores the lack of political will to empower women politically. The male
dominance prevails in the politics of India and women are forced to remain
mute spectators. One of the example of triple talak in muslim community.

L7 REMEDIES

*, n . . o . . ~ .
“* Education: is the most important and indispensable tool for women economic
empowerment. The recently launched ‘Swachh Bharat Mission’ focusing on
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but forms majority of the destitute in the country. There has been a failure in
transforming the available women base into human resource. This, in turn, has
hampered not only the economic development of women but also of the
country’ as a whole.

< Implementation Gaps: Through all these years, the attention is only on
developing and devising new schemes, policies and programmes and have paid
less attention to the proper monitoring system and implementation short-
sightedness, for e.g. despite the presence of The Pre-Natal Diagnostic
Technologies Act and various health programmes like Janani Suraksha Yojana
and National Rural Health Mission (NHRM).

< Loopholes in the legal structure: Although there are a number of laws to
protect women against all sorts of violence yet there has been the significant
increase in the episodes of rapes, extortions, acid, attacks etc. This is due to
delay in legal procedures and the presence of several loopholes in the
functioning of a judicial system. |

< Lack of Political Will: The still- pending Women’s Reservation Bill
underscores the lack of political will to empower women politically. The male
dominance prevails in the politics of India and women are forced to remain
mute spectators. One of the example of triple talak in muslim community.

*

1.7 REMEDIES

L7 n . . . . . ~ .
< Education: is the most important and indispensable tool for women economic
empowerment. The recently launched ‘Swachh Bharat Mission® focusing on
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improving sanitation facilities in schools and every rural houschold by 2019
can prove to be very significant in bringing down the rate of girls dropping oy

of school.
Political Will: They should be given decision-making powers and due positior,

in governance. Thus, the Women Reservation Bill should be passed as soon
possible to increase the cffective participation of women in the politics of

KX

India.
Bridging implementation gaps: Due importance should be given for thej

proper implementation and their monitoring and evaluation through socia
audits. Justice delayed is justice denied. Efforts should be made to restructure

the legal process to deliver fair and in- time justice to the victims of heinous
crimes like rapes, acid attacks, sexual harassment, trafficking and domestic

violence.

Way ahead: starts with bridging the deep-rooted biases through sustained
reconditioning. It is only possible by promoting the idea of gender equality an¢
uprooting social ideology of male child preferability. This concept of equality
should be first developed in each and every household and from there, i
should be taken to the society. This can be achieved by running sustained
awareness programs with the help of NukkadNatak or dramas, radio,

.:0

television, Internet, etc. across the country.

Further there should be respect and dignity & no discrimination benhveen mei

and woman while giving jobs.

They should have safe and secured Working location with proper privacy.
They should make their decision, by their own choice.

They should have a high social respect in society.

They have equal rights in society and other judicial works.

They should not be discriminated while providing any type of education.
They should select their own economic and financial choices by their own.

1.8 CONCLUSION
The paper concludes the women and economic empowerment. Historical part of

the paper reveals that economic, social status of women has changed over a period of
time. Gender equality is must for the upliftment of the economy. Though the
participation of women labour force is declining because of lack of advanced
opportunity, dissatisfaction of work environment and due to rising incomes that allow
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women to stay at home, which is preferred in patriarchal society, however various
programmes arc implementing to improve the cconomic status of women. Further, it
should be remembering that female employment and economic development are the
two sides of the same coin. But no study on Indian women is complete without
considering their contribution to houschold work which goes without any national
accounting. Empowering women socially, economically, educationally politically and
legally is going to be a Herculean task. It is not going to be easy to change the culture
of disregard for women which are so deep-rooted in Indian society. But it does not
mean that it is implausible. Facilitating that women’s direct participation in decision-
making capacity and income generation activities can make significant contributions
towards women empowerment. This will enable women to take the initiative for their
development into their own hands. It should be remembered that when women move
forward the family moves and the nation move, employment gives economic status to
women, economic status gives way to social status and thereby empowerment, then no
one can stop women to grow in our country and take the country along with it to new
heights.
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SAGA OF KOHISTANI CULTURE: BAPSI
SIDHWA’S THE PAKISTANI BRIDE

‘Dr. Santosh Kumari

ABSTRACT

The Pakistani Bride is based on the actual story that Sidhwa had heard from the army
people, the writer has succeeded in giving realistic touches to the novel. The Pakistani
Bride, Sidhwa uses the third person narration. Bapsi Sidhwa portrays the crowded
streets of Lahore beautifully. Even her narration of the mountains is realistic and life
like. Sidhwa narrates everything in the point. The colour, the odours, the shapes and
the moments are captured in words or phrases that suggest more than what appears
on the page. This paper will give true glimpses of kohistani culture in the wake of
partition. Its central focus is to introduce the readers the inner world of the mountain
life, especially to the life of the tribal women.

Keywords- Humiliation, Nostalgia, Mercilessly, Resist, Rescue.

The Bride (1983) Bapsi Sidhwa’s first novel (but second in publication) is about
the Kohistani region, situated in Pakistan. Afganistan border is one of the most remote
outposts of the world. Kohistani is the language of Kohistan, a vast mountains range
situated between Chilas and Chitral which constitutes an administrative district of
NWFP. Kohistani has been grouped into the north western group of Indo- Aryan
(Indic) language. On the highest level, Kohistan is a member of the Indo-Iranian and
Indo-European language familics. Kohiste (in the local pronunciation) is the name
most commonly used for the major language spoken on the west bank of the Indus
River in Kohistan. Kohistan generally practice endogamy, which means that they only
marry within own group. Their societics are also “petrilincal,” it means that a male
member plays dominant role in the family. Women are not expected to play any
pivotal role in the significant decisions. Although, they are not secluded, as it is
customary among many other Muslim groups, because they are necded to help with
Farm work.

The novel starts with Qasim’s marriage. He is married at the tender age of ten
with a girl of fifteen named Afshan. At the age of fifteen, Afshan is married to Qasim,
only because his father Resham Khan has not been able to return the loans which he
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has taken from the boy’s father Arbab. Qasim is excited to meet his bride. But at the
wedding night, Afshan is shocked to sce her husband. She had expected the
bridegroom to be a little more mature than he was. Qasim is mere ten years old. She g
at her wits end to see that she is married to a little boy. She laughed in sheer
frustration. Qasim felt ashamed because of this and in a fit of anger slipped to the
comer of the room and started sobbing. He falls aslecp at his wedding night. A little
later in the story when Qasim grows up, onc day, he stealthily looks at Afshan who s
bathing in a stream and overwhelined by the sexual passions he grips her breast. She
slaps him hard on the face and screams, “... you shameless dog, you Jackal, you! I
teach you to be brazen” (TPB11). A stranger from the next village passing by the
stream listens to her screams comes to her rescue. When he starts beating Qasim, he
cries, “But she is my wife. Let me go, she is my wife!” (11) Afshan implores, ‘Yes,
yes let go, don’t touch him” (11). The stranger releases Qasim at last but he tries to
molest Afshan. Now it was the turn of little husband to rescue his wife. Qasim flings a
large stone on him, and then another, and before the man could get back to the
position, Qasim, holds his wife’s arm and ran away. Now he proves that he can protect
his wife. By the age of sixteen, Qasim becomes father. At the age of thirty four, he is
the father of six children. But the three of his children died, two died of typhoid and
one fell down from a ledge. Now only three of them survived. But his entire family
vanished within a month due to an epidemic. Qasim is the only survivor in the family.
Then he decides to make a move to Jullundur.

In the novel, the historical details of partition set the plot in motion. Sidhwa
delineates the partition catastrophe. There was severe political unrest in the North
Indian Plains. Punjab is ripped apart into two parts. Everyone was expecting Lahore to
be a part of India because many Hindus lived in it but it became an integral part of
Pakistan. Jullundur was allocated to India. BapsiSidhwa gives horrifying details of the
massacre of Muslims and Hindus during the partition. Qasim kills Girdhari Lal in
Jullundur and joins the caravan. Thousands of people were sitting on the roof of the
train which would take Muslim passengers to Pakistan, Sikandar and Zohra, a Muslim
couple was already there in the train. Suddenly the train is ambushed by the mob of
Sikhs. Someone among them roar, “Sat Siri Akal!’(TPB24). The Muslim couple was
also killed during skirmishes.

Here, the study seeks to compare Kushwant Singh’s Train to Pakistan and
BapsiSidhwa’s The Bride. Though Train to Pakistan was written in 1956 and The
Bride appeared in 1983, the picture of suffering humanity is similar in both the novels.
The nature of communal riots remains essentially the same.

In the novel, Zaitoon alias Munni’s mother, Zohra is killed in front of her
eyes, soon afterwards, her father (Sikander) is also murdered by the attacking Sikhs.
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Among the few lucky survivors, there are Qasim and Munni. Munni clings to his legs
saying, “Abba, Abba. my Abbal™ (TPB29) For a moment Qasim is at his wits end.
Her sobs remind him of little Zaitoon lost long ago but he suppresses his nostalgia and
moves forward pushing away the girl mercilessly. She stumbles after him, screaming
with terror. He takes out the knife to cut her throat. But she presses herself on him for
protection. He closes his knife. The girl pleads for help and she resembles, in her tear-
stained face, his own daughter. He kneels before her and the girl looking into his eyes,
says “You are not my Abba™ (TPB30). He drags the girl to himself and asks her name
and her father’s name. She says, she is Munni and her father’s name was Sikandar. He
says in a tender voice: ‘Munni, you are like the smooth, dark olive, the Zaitoon that
grows near out hills... The name suits you...I shall call you Zaitoon.” (TPB30)

So, Qasim adopts her as his own daughter. They have reached Lahore now.
Qasim and little Zaitoon, took shelter in a refugee camp at Badami Bagh. They can
easily get food and shelter there. In this camp, Qasim meets Nikka and Miriam, a
Punjabi couple. They have come from Pannapur near Amritsar. Later they helped
Qasim in raising his adopted daughter, Zaitoon.

Zaitoon, the protagonist in the novel, is an orphan child. Qasim has left his birth
place and shifted to the vibrant city of Lahore. As the time passes, Qasim makes a
future in this city but grows increasingly nostalgic about his life in the small village of
his birth in the mountain i.e. Kohistan. Zaitoon, has been brought up well in Lahore
by Qasim. She has attended school for full five years. She has learned to read, The
Holy Quran. She is well-versed in dance also. She grows up to be a well-behaved and
cultured girl. But Miriam tells her husband Nikka to convey it to Qasim that he should
not send Zaitoon to school because she will be soon married and have to look after her
children. So, instead of going to school, she should learn to cook and sew. He should
think about her marriage. But Nikka defends Zaitoon’s case by an argument that she is
justa baby girl.

One day Qasim’s cousin-Mistri Khan from Kohistan-visits him and he agrees to
his proposal of Zaitoon’s marriage to his son Sakhi. Miriam is not happy about
Qasim’s decision. She resists Zaitoon's marriage to a tribal illiterate. But Qasim is not
ready to change his mind, as he cannot break his promise at any cost. Qasim’s friend
Nikka also requests him to change his mind if it is possible. But he follows the values
of the tribe to which he belongs. Qasim has already given his words and cannot take it
back now,

Zaitoon has several fantasies regarding the mountains of Kohistani region. Even
in school, she remains little aloof from her friends. She thinks that she belongs to
wonderful hills of Kohistan, As Qasim always talks about the tribals, Zaitoon is
enamored of the mountain area, which makes her father so nostalgic. She does not
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Among the few lucky survivors, there are Qasim and Munni. Munni clings to his legs
saying, “Abba, Abba, my Abba!™ (TPB29) For a moment Oasim is at his wits end
Her sobs remind him of little Zaitoon lost long ago but he suppresses his nostalgia and
moves forward pushing away the girl mercilessly. She stumbles after him, screaming
with terror. He takes out the knife to cut her throat. But she presses herself on him for
protection. He closes his knife. The girl pleads for help and she resembles, in her tear-
stained face, his own daughter. He kneels before her and the girl looking into his eyes,
says “You are not my Abba™ (TPB30). He drags the girl to himself and asks her name
and her father's name. She says, she is Munni and her father's name was Sikandar. He
says in a tender voice: ‘Munni, you are like the smooth, dark olive, the Zaitoon that
grows near out hills...The name suits you...I shall call you Zaitoon.” (TPB30)

So, Qasim adopts her as his own daughter. They have rcached Lahore now.
Qasim and little Zaitoon, took shelter in a refugee camp at Badami Bagh. They can
easily get food and shelter there. In this camp, Qasim meets Nikka and Miriam, a
Punjabi couple. They have come from Pannapur near Apmritsar. Later they helped
Qasim in raising his adopted daughter, Zaitoon.

Zaitoon, the protagonist in the novel, is an orphan child. Qasim has left his birth
place and shifted to the vibrant city of Lahore. As the time passes, Qasim makes a
future in this city but grows increasingly nostalgic about his life in the small village of
his birth in the mountain i.e. Kohistan. Zaitoon, has been brought up well in Lahore
by Qasim. She has attended school for full five years. She has learned to read, The
Holy Quran. She is well-versed in dance also. She grows up to be a well-behaved and
cultured girl. But Miriam tells her husband Nikka to convey it to Qasim that he should
not send Zaitoon to school because she will be soon married and have to look after her
children. So, instead of going to school, she should learn to cook and sew. He should
think about her marriage. But Nikka delends Zaitoon's case by an argument that she is
justa baby girl.

One day Qasim’s cousin-Mistri Khan from Kohistan-visits him and he agrees to
his proposal of Zaitoon's marriagc O his son Sakhi. Miriam is not happy about
Qasim’s decision. She resists Zaitoon’s marriage to a tribal illiterate. But Qasim is not
ready to change his mind, as he cannot break his promise at any cost. Qasim’s friend
Nikka also requests him to change his mind if it is possible. But he follows the values
of the tribe to which he belongs. Qasim has already given his words and cannot take it
back now.

Zaitoon has several fantasies reg
in school, she remains little aloof from her friends. She thinks that she belongs to

wonderful hills of Kohistan, As Qasim always talks about the tribals, Zaitoon is
enamored of the mountain area, which makes her father so nostalgic. She does not

arding the mountains of Kohistani region. Even
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want to disobey her father so she never resists his decisions. Once Zaitoon has bee,,
married in the mountains and left by Qasim in the primitive mountain village, h,
young bride soon realizes the absurdity of her romantic illusions about marriage.
Thus, begins the journey of Zaitoon into the unknown yet romantic mountains
into the civilization entirely different from one in which has been brought up. There .
absence of law among the tribal minoritics. The women are abused everyday on one
pretext or the other. There is a huge disparity between the culture of the city and the
tribal life. The novelist brings into focus the old world of Kohistani tribe to which
Qasim now returns after living fiftecen years in a different terrain. The laws of the Jang

are made by the tribal people especially by men folks.

We are not bound hand and foot by government
clerk and police. We live by our own rules-calling
our own destiny! We are free as the air you breathe!

(TPB100)

But Qasim forgets that it is difficult and insecure world for a female. So far the
novel is about partition and its aftermaths, of the political intrigues and murders, of
the life, so attractive to the western reader, of the courtesans, of the music and
dancing, a life of outer world but now there is a shift not only in the scenario of the

novel but also the tone of the novel.
The novel, which so far appears episodic, gets its central focus when the writer

introduces the readers to the inner world of the mountain life, especially to the life of
the tribal women. Even before the marriage Sakhi the bridegroom of Zaitoon is
jealous of Ashig Khan who helps Zaitoon to crawl down the cliff. Bapsi Sidhwa
describes Sakhi and his feeling of “humiliation and jealousy” (TPBI148) as he
observes Qasim, Zaitoon and Ashiq making their way to their village. The tribal
behaviour is further marked down in sharp words as the tribals peep through the
window at Zaitoon as the writer highlights in the novel “the tribals hung around the
wire-mesh window peering in as at animals in a cage...their avid leering
countenances, craning necks, and faces wobbled for a moment, then swearing anc
jeering.” (TPB152)

Sidhwa emphasizes the two aspects of nature and symbolically presents th
eternal adventure of man into the unknown and his struggle for the survival agains
the cruelty of nature. Zaitoon’s struggle is at one level a struggle of Man agains
Nature but it is also, at another level, the struggle of woman against both Man anc
Nature, The treatment to women in the novel also forms a part of the theme of th
novel. It also focuses on the harsh realities of the lives of well-built, good lookin:
folks of Khohstani tribes hidden away in the granite folds of Karakoram. As the nove
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The women are abused everyday on one
pretext or the other. There is a huge disparity between the culture of the city and the
tribal life. The novelist brings into focus the old world of Kohistani tribe to which

Qasim now returns after living fifteen years in a different terrain. The laws of the lang
are made by the tribal people especially by men folks.

We are not bound hand and foot by government
clerk and police. We live by our own rules-calling

our own destiny! We are free as the air you breathe!
(TPB100)

But Qasim forgets that it is difficult and insecure world for a female. So far the
novel is about partition and its aftermaths, of the political intrigues and murders, of
the life, so attractive to the western reader, of the courtesans, of the music and
dancing, a life of outer world but now there is a shift not only in the scenario of the
novel but also the tone of the novel.

The novel, which so far appears episodic, gets its central focus when the writer
introduces the readers to the inner world of the mountain life, especially to the life of
the tribal women. Even before the marriage Sakhi the bridegroom of Zaitoon is
jealous of Ashig Khan who helps Zaitoon to crawl down the cliff. Bapsi Sidhwa
describes Sakhi and his feeling of “humiliation and jealousy” (TPB148) as he
observes Qasim, Zaitoon and Ashiq making their way to their village. The tribal
behaviour is further marked down in sharp words as the tribals peep through the
window at Zaitoon as the writer highlights in the novel “the tribals hung around the
wire-mesh  window peering in as at animals in a cage...their avid lecring
countenances, craning necks, and faces wobbled for a moment, then swearing and

jeering.” (TPB152)

Sidhwa emphasizes the two aspects of nature and symbolically presents the
eternal adventure of man into the unknown and his struggle for the survival agains!
the cruelty of nature. Zaitoon’s struggle is at one level a struggle of Man agains!
Nature but it is also, at another level, the struggle of woman against both Man and
Nature. The treatment to women in the novel also forms a part of the theme of the
novel. It also focuses on the harsh realities of the lives of well-built, good looking
folks of Khohstani tribes hidden away in the granite folds of Karakoram. As the nove!
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anfolds onc realizes how cavage and brital thece ree

aple are Family honour gets
wounded if a woman leaves her hushand cince a w

oman it like a piece of property that
a man POSSERSES, The plight of a woman m <uch tribal areax of Pakistan i heart
rending. Once a woman marries a tribal man. there ¢ an be no escape except death Ina
tribal family. if one’s wife is not happy. she cannot think of divorce because it will
raise a question about the hushand’s honour. Strangely enough for the so called
“honour sometimes entire tribal community ¢ united to do away with the woman,
who trics to free herself from the clutches of her brutal hushand. |

Sidhwa portrays Sakhi as a typical patriarch who is savage and merciless. Hs
marriage takes place with Zaitoon when the Major helps them to reach Mistri Khan's
place. He treats bride Zaitoon like a picce of furniture, an asset and a commodity and
not as a human being. After the marriage. Zaitoon realizes that her husband is a crook

and cpitome of jealousy. Sidhwa describes his barbaric behaviour with Zaitoon on the
very first night of their marriage in a heart rending manner:

Sakhi surveyed his diffident bride with mounting
cxcitement... He tore the ghoongat from her head
and holding her arms in a cruel grip he painted
inarticulate hatred into her face. (TPB159-60)

Zaitoon is not maltreated by her husband in such a manner, which terrifies her.
Sidhwa further narrates Zaitoon's horrifying experiences with her husband on the first
night of her marmage.

Zaitoon looked at him wildly, terrified as he dragged
her up and roughly yanked her red satin shirt over
her head. Her arms flew to cover her breasts. He
tagged at the cord of her shalwar and the silk fell to
her ankles. Before she could raise her trousers Sakhi
flung her back. He crouched, lifting her legs free of
the silk. Fiercely kicking out, Zaitoon leapt over the
charpoy. She screamed. She backed towards the
straw and mud-plastered wall, and screamed.
Leaning against it, covering her chest and crotch
with her hands, she screamed. Sakhi stood across the
room, incapacitated by the shrill animal noise, and
she screamed and screamed. *Abba, save me," she
shrieked. (TPB160)

The novelist places Zaitoon in the unfamiliar and savage surroundings and
describes fully the mountain people and their life with her Dickensian insight. On the
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very next day of her wedding Zaitoon in her sheer desperation urges her father to take

er back with him for she feels, “I will die rather than live here” (TPB157). The
conflict of this stage is presented deftly. To Qasim (the mountain man) his honour is
dearer to him than the life of his daughter even though he has a nagging fear for girl’s
life.

The tribal community of the mountain does not respect a woman. They are
always ill- treated. Even the elderly women like a mother or grandmother are not
treated well. In one of the episode, Sakhi is beating an animal mercilessly and his
mother tries to save the animal but he starts beating his own mother. Sidhwa points
out at the outset of the novels, that in the Kohistani region, the man is the master even
if he is a child. This tells the reader about the powerful patriarchy prevalent in tribal
communities. Even at the onset of the novel, Sidhwa highlights the patriarchy through
the character of Qasim. Qasim is married at the tender age of ten not only because he
has done something heroic or significant to deserve that honour, but for the mere fact
that Resham Khan (another tribal) had been unable to pay back on the loan he had
taken from Qasim’s father and so Afshan is sold into marriage to compensate for
Father's failure to come up with the money. This was not agreed earlier, but is done to
prevent bloodshed. The daughter was available anyway in the lieu of money taken.
This focuses on the fact that the status of women was nothing more than a bargaining
commodity. The full extent of this injustice is brought into focus when it revealed that
“To begin with” Qasim’s father had thought of marrying the girl himself.” (Sidhwag)
Afshan is assertive enough to protect herself from his advances. She thwarts his half-
hearted advances when she is bathing herself in the stream. Although he was younger
than Afshan he tries to dominate her. Sometime he is soft and sometimes unkind to
her. No laws of civilized life affect the tribal men. They may kill their women if the
need arises.

The violence against women in Kohistani clan is a major problem, rape is one of
the most common crime against women. There are many cases of sexual harassment
and various attacks on women. Marital rape is not recognized as a criminal offence in
tribal law. Woman is a mere chattel and she is exploited both sexually and physically
for household work which includes collecting fuel and fetching water from the stream.
She is simply a slave to men of the family and they can whip her and beat her at their
fancy. BapsiSidhwa with a detailed description of the life of mountain’s tribal who
remain cut off from the main stream of life in Pakistan. Though here too, she shows
that the Pakistani Muslim husband considers infidelity in his wife as a sin which must
be punished either by maiming her or by killing her. The Major makes this clear t0
carol (An American bride) who is a privileged bride since she is an American white
woman, but she too is doomed if she is unfaithful and her husband comes to knoW
about it.

When Zaitoon realizes that her attempt to adjust herself to the tribal life is not
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apprtCiﬂlCd and (hat Sakhi is always suspicious of her and keeps beating her t'c?r
innocently gazing at the army jeeps moving at a distance. While at home he loses his
temper, on one pretext or on the other in the process passes on all his hatred and
bitterness onto her. He slaps her hard on her face. He kicks her between the legs and
beating continues for a long time. Zaitoon is pregnant at this time. He drags along the
crag and shouts at her:

“You whore,” he hissed. His fury was so intense she
thought he would kill her. He cleared his throat and
spat full in her face. ‘You dirty, black little bitch,
waving at those pigs...’ (TPB185)

There is a rigid code of honour in Kohistan. The women become “spaces” on
which the “status” of “their’men is marked, they could either be husbands, fathers or
brothers. The notion of “honour,” “shame,” and social position™ all are imposed on a
woman’s body and actions attain honour and status. Thus, the incessant obsession
with men to have “control” over their women. The society places man’s “honour” in
the achievement of his woman’s rather than his own. The wives/women, it seems,
have to know what “needs” to be done. (Khan 145)

What the society seems to dictate is that as a man acquires financial stability and
stature in the society it is important for his “izzat” (honour) that his wife/daughter be
“protected” from the men in the society. This is done because “other men” do not
respect women and may look or make unwanted advancements towards these women
what it means to promulgate, without saying it explicitly is that it is acceptable to look
upon other’s “honour”/wife as long as they are allowed to mingle with the general
society because the husband does not have enough financial ability to take care of
family. (Khan 146)

This kind of presentation is very easily believed by those who may not posses enough
knowledge about the Kohistanis, as for example, Indian critic, Makarand Paranjape
takes in everything presented in the novel without questioning any of the events
presented. According to him, “It would seem that the entire community code of
honour of the tribe rests on the notions of sexual superiority and possessiveness.”
(Pranjape94)

In accordance with the Kohistani rules, Zaitoon does not remain passive like a
slave. She struggles for her freedom. She is a modern girl whose life becomes hell
after marriage with an uncultured tribal man. But she struggles hard for her freedom
and survives. She survives against all odds. Although, Zaitoon’s torture begins on the
very next day of her marriage but reaches its summit at the end of the novel. Only
after two months of her marriage, Zaitoon is severely battered for going up to the river

against the commands of her husband. The river is the world she is tamiliar with she
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at the jawans across the river, Sakhj
nearly Kills her. She is not ready to be the victim of the imaginary insults g
infidelity that is attributed to her by Sakhi. His thoughtless, cruel and inhumap,
behaviour drives her to despair and she is left with only one
away from mountain arca.

longs to go back to it. Once secing her waving

alternative 1.e. running

Sidhwa presents Zaitoon as a powerful character, who prefers to die slowly
and gradually in the lap of unknown mountains instead of being beaten to death like
her mother-in-law at the hands of Sakhi. She plans to escape from her suffoc

ating |
surroundings but she cannot escape unless and until she crosses the

“bridge" |
connecting the tribal area to the outer world. Sidhwa has beautifully depicted her

struggle for survival. She ventures through the unfamiliar hills towards the bridge. She
struggle to find ‘the bridge that will connect her to a world, she is familiar
with.“Bridge™ is a powerful symbol in the novel. Tt is the symbol of presence of the
modern technological power, and also the helping hand of civilization. Zaitoon of the
plans awakens the tribal women to comprehend their plight.

Zaitoon decides to bid adieu to Sakhi’s nightmarish world. She starts the
journey with an empty water container. Hamida, the mother-in-law asks her in low
voice, “Zaitoon...why are you taking the blanket? Here, you can have my chaddar’
(TPB 186). She tells her mother-in-law about her ill health. She says, “T don’t feel
well,” she called, ‘and it’s cold by the stream” (TPB186). The old woman feels
strange void inside her but cannot identify the reason. She pleads Zaitoon to return
soon, Zaitoon nods slowly. She walks up the slope and over the valley rim. She
relaxes for some time by the side of river and drinks icy water. Like an animal at bay
she proceeds to the harsh and cold terrain of mountain. Barefoot, ill-clothed, she
crouches up the hill terrified of being detected and killed. All along the tension is
heightened by the author shifting the focus on her pursuers and then to army men,
those who might be able to save her.

In the evening, she does not return home. It remains a matter of serious
concern to everyone in the family. The mother-in-law cries in worry. Sakhi asks her
harshly, about the whereabouts of his wife, Hamida tells him that she has gone to the
stream in the morning. But it was not a convincing answer for the unwarranted action.
BapsiSidhwa has beautifully depicted the state of Sakhi’s mind, which is strictly
patriarchal in this line, ‘My God. If she has run away...(TPB189)

Sakhi is embarrassed by this act of Zaitoon. The tribal code of conduct says that it is
an absolute necessity to have control over one’s wife. But his honour was at stake. All
his relatives were there to console him. Collectively they decided to retrieve the
honour of their clan, They organized a hunt for her in the unfamiliar mountains. It was
the question of Sakhi’s pride and an example to others in the clan. The novelist
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depicts it graphically:

There was only one punishment for

a runway wife.
Wordlessly, the men organized

their hunt and
walked into the twilight-shrouded mountains.
(TPB190)

Hamida is sitting in the middle of all women. There is increasing tension in her
mind. She has already lost her three sons for the sake of honour. Now she is going to

lose another life for it. Tears trickle down on her checks. The commotion in her mind
is quite clear in the following lines:

Honour!  She thought bitterly. Everything for
honour-and another life lost! Her loved ones dead
and now the girl she was beginning to hold so dear
sacrificed. She knew the infallibility of the mountain
huntsmen, (TPB190)

Simultaneously, Zaitoon is trying to discover a path through the chaos of large
rocks and has scrambled to the end of a narrow cleft. It opens on to the end of a
narrow cleft. It opens on to a gritty rectangular plateau. She crawls down from the
erim passage. She relaxes for some time in her journey, vultures begin to trail her.
Here, Sidhwa has given an insight into the pathetic condition of Zaitoon:

On trembling knees, she . surveyed the sterile
landscape. Not a trace of life: not even the droppings
of a mountain-goat. No sound but that of the cold
breeze swooshing up from the deep shadows of the
cleft and from concealed channels and gullies.
Trailing her blanket, she wobbled towards a cluster
of boulders. (TPB192)

As the night falls, Zaitoon is afraid of the different images in the mountains. She
wraps herself up in the darkness of her blanket. She shuts her eyes and lies inert. The
wind has ceased to blow. She is afraid of any sound around her. She is hallucinated by
the strange creatures stalking the nocturnal wilderness. She springs up at once. She
was trembling with fear. Again she tries to calm herself down. She burrows herself in
her blanket. She whispers in Punjabi, ‘Allah help me, help me. Don’t let me
afraid... Allah protect me from animal...(TPB 193)

The next day, and the following day, Zaitoon climbs down the mountains. She
has chosen the most difficult and untrodden path in the mountains. She knew that the
casier passages would be the first thing to be searched by the tribal. She is drinking
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the water of the streams which trickle down from the glaciers. She splashes her fac.
with its cold water. She is fecling cold. She eats a chappati, dipping it in the stream 1,
soften the hard dry bread. She has also counted the discs of maize. She has only lef
with five chappatis. She has eaten two chappatisa day. She needs to eat even [es:
Now, she decides to climb down to a lower altitude.

She continuously struggles for nine days and nights in the snow - clad mountain:
She knows that escape is almost impossible, the mountains are treacherously pathles:
She is confused where she would be reaching at the end of her journey. On th.
contrary, the clansmen were searching for Zaitoon in the mountains. But they coul
not detect her. Mistri khan (Sakhi’s father) also investigated Ashiq Hussain, an arm;
man who had a soft corner for Zaitoon. But all his efforts were in vain. Mistri Kha;-
also had a talk with Major Mushtaq in an army camp. He told Major that she was th:
wife of his son. She ran away from his house. He had doubt that she might be in th:
army camp. Major assured him that she was not in the camp.

On the other hand, Zaitoon is struggling hard to save her life in the unacquainte:
mountains. The vulture begins to trail her. It scrambles awkwardly to its feet. |
pounces on her demonically like a monster. She screams, ‘You want to eat me? Yo.
want to eat me?’...‘I’m alive...look, I'm alive!” (TPB208) Then vulture flies over her
Sidhwa’s portrayal of Zaitoon in tragic and helpless condition is heart breaking whe:
she is raped on the river bank by two strangers and Sidhwa notes thus:

The men had kept her hostage for two hours. When
Zaitoon regained consciousness, her body screamed
with pain. She wept putting her trembling legs
through the Salwar. Her brown skin gaped through
new rents in the cloth. She had seen her legs in days
and gazed in revulsion at the twitching, fleshless
shanks. A red spot spread on the cloth between her
thighs. She folded her legs quickly and covered the
stain with the front of her shirt. Printed with faded
lavender flowers, it was torn down the front and at
the shoulders. (TPB230)

The molestation of this starved and oppressed woman throws light on the P]‘gr
of women in Pakistan. Zaitoon remembers the mad woman she had seen at Lawrcn:
garden, Lahore. It is one of the most horrible images of the exploitation of wom¢
Sidhwa narrates:

For a moment, Zaitoon saw herself rushing wild and
wanton over the mountains. She now knew the

woman had been raped. Abandoned and helpless,
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she had been living on the ¢l

arity of her rapist...
and on theft. (TPB231)

For nine days and night she aimlcssly wonders among the mountains like a

wounded animal hunted by the tribal men. At times she has a glimpse of her coming
death, her destiny of dying at the hands of her husband:

She feels him move and her destiny is compressed

into seconds. She hurtles in short-cut through all the
wonders and wisdom of g life unlived. Instantly old,
her tenure spent, she is ripe to die. (TPB235)

Finally, delirious, bruised, half dead, ten days after her ordeal begins, she crawls
to the base of Granite Bridge that will lead to her freedom. The tribe’s men too have
reached the bridge. But luckily, she is spotted by the army sentries first. Bundling up
in her old blanket, the Major carries her and takes her across the bridge of his own
territory. Sakhi follows him doggedly. Mushtaq tells him that the girl is dead. Major is
surrounded by his men and thus, Sakhi has to believe him. He lies to his fellow
tribesmen that he buries her with his own hands. Thus, Zaitoon survives in the end.

Zaitoon survived despite all odds. But she is very disturbed. It is very difficult for
her to come out of this trauma. But Sidhwa shows a ray of hope while suggesting
some possibilities of her marriage with Ashiq.

The way Zaitoon is treated by her husband Sakhi is really sinful. Zaitoon
represents the violence against women in the tribal society. Zaitoon’s struggle for
freedom is really heroic. Her struggle against impossible odds is a testimony to her
wonderful fighting spirit. On Carol’s request, Farukh recites the following lines from
a poem by the Urdu poet Igbal as a tribute to spirit of bravery:

Khudi ko kar buland itna, )
(Heighten your ‘Khudi’ to such majesty)
Ke har takdeer say pahalay

(that before every turn of fate)

Khuda banday say khud poochay,

(God himself asks man-)

‘Bata teri raza kya hai?’
(‘“Tell me, what do you wish?") (TPB229)

Eventually, Sidhwa has succeeded in embedding ideas within a novel that is
breath taking in its action, engaging in its characterization, and exotic in its rendering
of place, There is no tradition of women’s literature in Pakistan, infact , the country
has no tradition of English language literature. Sidhwa can only be considered a
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pioncer in both arcas. Whether The Bride has had any dramatic impact on the
treatment of women in Pakistan remains doubtful, for it is altogether possible that
ecach bride represented in the novel still exists, whether in the Zenana, in the
mountains or in the drawing rooms of wealthy, westernized Pakistanis. Perhaps,
though, a woman-Western or Asian-reading the novel might realize at last that she
need-not acquiesce, that she nced not accept her victimization. Sidhwa’s work was
somewhat slow to establish itself internationally. Once The Bride has been fully
discovered abroad. however, it will certainly find a place in women’s literature. In the
1990s. plans by Ivory Merchant Company to film the novel seemed likely to win for
its wider readership.

Sidhwa has based The Bride on an actual story she had heard about a Punjabi girl,
Zaitoon who had entered into an arranged marriage with a Himalayan tribal man,
attempted to escape, and after fourteen days of wandering in the mountains was
found by her husband, he cut her head off and threw her body into the river. That
Sidhwa allows her heroine “to escape’ is significant. By altering the original story,

Sidhwa sends the message to women that they must rebel no matter what the
consequences are.

REFERENCES

PRIMARY SOURCES

——. The Bride. NewYork: St.Martin, 1983. Print.
SECONDARY SOURCES
BOOKS

Barry, Peter. Beginning Theory: An Introduction to Literary and Cultural Theory.3rd
ed.Viva: New Delhi, 2010, Print,

Beau Bratlinger, Patrick. Crusoe’s Footprints: Cultural Studies in Britain and
America. New York: Routledge, 1990. Print,

Beauvoir, de Simone. The Second Sex. 1949 rpt. Harmondsworth: Penguin, 1972
Print.

Bratlinger, Patrick. Crusoe’s Footprints: Cultural Studies in Britain and America

New York: Routledge, 1990. Print. Desai, Neera and UshaThakkar. Women 1
Indian Society. New Delhi: NBT, 2001, Print.

Dhawan, R.K. Commonwealth Fiction. New Delhi: Classical, 1988. Print

Dhawan, R.K., and Novi Kapadia, eds. The Novels of BapsiSidhwa. New Delbt
40

) ]




Prestige, 1996. Print.

Fanon, Frantz. The Wretched of the Earth. 1961, Trans. Constance Farrington. New
York: Grovel Press, 1986. Print.

Figs. Eva. Patriarchal Attitude. 1970. London: Virago, 1978. Print.

Friedan, Betty. The Feminine Mystique. 1963. Harmonds worth: Penguin, 1972. Print.

Gardezi, Hasan and Jamil Rashid, eds. Pakistan: The RootKapadia,Novi.
JaydipsinhDodiya and R. K. Dhawan. Parsi Fiction.2nd vol.New Delhi:
Prestige. 2001. Print.

Gauba, K.L.Passive Voices: A Penetrating Study of Muslims in India. New Delht:
Sterling, 1973. Print.

Gordon, Michael and Krieswirth, eds. Johns Hopkins Guide to Literary Theory and
Criticism. Baltimore: John UP, 1994. Print.

Greer, Germaine. Sex and Destiny: The Politics of Human Frailty. New York: Harper.
1984. Print.
Grossberg, Lawrence, Cary Nelson and Paula Treichler, eds. Cultural Studies. New

York: Routledge, 1992. Print.

Guerin, Wilfred L, et al.A Handbook of Critical Approaches. 5th ed. US: Oxford UP,
2005. Print.

Karaka, D.F. History of Parsis. London: Macmillan, 1884. Print.

Kaur, Inderjeet. Status of Hindu Women in India. Allahabad: Chug Pub, 1983. Print.

Khan, Mohammad Asghar.General in Politics: Pakistan 1 958-1982. New Delhi:
Vikas 1983. Print.

Kulke, Eckehard. The Parsees in India. New Delhi: Vikas, 1974. Print.

Loomba, Ania. Colonialism / Post Colonialism. New York: Routledge, 1998. Print.

Marx, K. The German Ideology.Ed. R. C Tucker, 1932. The Marks- Engels Reader.
New York: Norton, 1978. Print.

Singh, Kushwant, Train to Pakistan. 1956. New Delhi: Time, 1989. Print.

Shaukat, Mahmood and NadeemShaukat.//ADOOD LAWS (MUSLIM PENAL LAWS).
2nd ed. Lahore: Legal Research Center, 1994. Print.

ARTICLES AND JOURNALS
---. “The Pakistani Bride: From Fantasy to Reality."The Novel of Bapsi Sidlwa.Eds.

41



R.K. Dhawan, 158, Print,
---."Women Identity and Dislocation.” 145-146. Print.
--=.Furrukh."Women Identity and Dislocation.” 145, Print.

Bhat, Indira. “Journcy Towards Frecdom: A Study of BapsiSidhwa’s An American
Brat.™ Parsi Fiction Vol. 2.New Delhi: Prestige,1996.93. Print.

Bhatt, Indira. “The Pakistani Bride: From Fantasy to Reality.”The Novels of
BapsiSidhwa.Eds. R.K. Dhawan. New Delhi: Prestige, 1956. 159. Print.

Bhatt, Indira.“The Pakistani Bride: From Fantasy to Reality."The Novels of
BapsiSidhwa. Eds. R.K. Dhawan, Novi Kapadia. New Delhi: Prestige, 1996.

157. Print. Khan, Furrukh.“Women Identity and Dislocation.”The Novels of
BapsiSidhwa. Eds. R.K. Dhawan, Novi Kapadia. 147. Print.

Prunj‘apc. Makarand R. “The Early Novels of Ba

psiSidhwa.”The Novels of Bapsi
Sidhwa. 105, Print.

42



PROTECTION OF BONDED LABOUR RIGHTS

THROUGH PUBLIC INTEREST LITIGATION
"Dr.Sukhdeep Kaur

ABSTRACT

Bonded Labour has recognition of the society or social structure but not by law.
Bonded Labour system represents a relationship between a creditor and a debtor.
Bonded Labour is worst form of abuse of Human Rights. The movement of the Bonded
Labourer and his family members is completely controlled by the masters. Several
laws have been made for the welfare of workers and endeavour is made to secure for
them just and humane conditions of work. The industrial and other labour workers
who are generally poor, illiterate and ignorant, the formalities of the court being
complex, expensive and dilatory, they find it difficult to approach the court for the
enforcement of their rights. Public Interest Litigation has been playing an effective
role in the protection of Bonded Labour Rights and the role of judiciary is positive.
The main objective of this paper is that, to evaluate the implementation of Public
Interest Litigation for the protection of Bonded Labour Rights.

In the present time, bonded labour system is.defined as the partial system because
it covers only those bonded labourers who were made so by the landlords-cum- money
lenders with the help of institution of debt-bondage contract. Due to poverty they are
forced to borrow money, money lender who under the pretext of lending forces the
under-privileged one to work free or for nominal wages in his lands. Creditor —debtor
contracts whether in writing or oral had social sanction. As per law creditor used to
take work from the debtor till debt was cleared off. Debtors were generally illiterate
and did not understand the amount entered and interest charged in agreement, many
times such written documents were fraud showing more amount than that actually was
lent to the debtor. ' Moreover Government cannot guarantee the protection to the
weaker sections because of the inherent weakness of the system.? Bonded labour are
known by different names in different states and regions in India. For example: Jeeta
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in Himachal Pradesh, Sevak and Haris in Uttar Py adesh, Hari in Gujrat, Gothiang
Vethi in Andhra Pradesh, S.\g.m in Rajasthan, Sepi in Punjab. Most of these bondeq
labourers are untouchables and tribals.”

According to some writers, Slavery which is the mother of bonded labour is not
new to our country. Its origin can be traced from the caste hierarchy and feuds
structure.” Bonded Labour system in India has a long history of its existence. Tt was
deep rooted even during Mughal Period. The first step to prevent the abuse of the
system was 1nitiated by the Britishers in 1843. This was done through Indian Act of
1843. In India. Intellectual interests in the problem of bonded labour started in 1926,
After Independence, the Government realized the crux of the problem. Today, the
government has shown the heightened degree of awareness about the problem. Justice
Krishna Iyer rightly calls Bonded Labour as Quasi- slavery.” Their working conditions
are hazardous. Normally, the working day stretches from 10 to 16 hours a day.

THERE ARE SOME CAUSES FOR BONDED LABOUR: -

s — e —

o —— — g

e Lack of awareness

¢ Lack of facilities,

e Lack of assistance from government,

¢ Improper utilisation of resources meant for bonded labourers,

¢ Over burdening of NGO and voluntary organisations working for the
betterment of these bonded labourers, |

¢ Non-enforcement of penal provisions meant for prevention of bonded labour,

¢ Lack of accountability of persons dealing with the enforcement of various laws |
dealing with the prevention of the system of bonded labour, etc.

It’s true that social and econonmiic reasons, psychologically these people have |
been brainwashed by the dominating classes. They feel that their salvation depends on §
how they served their master. Moreover, psychologically they think that by working as
bonded labour their need is satisfied and their problem is solved because they get food |
from landlord. They even cannot imagine that their labour costs more than what they
are receiving. This systematic brainwashing does not allow them to think that they
have the urge to free themselves from bondage.

Bonded Labourers are those who bonded to perform certain services. A bond 18

forged between two persons, one bond master and another bondman. This bond is @
, . . . ; b A8

force which may be of various types: Physical, Economic, Social and Psychological.

THE SUPREME COURT SAID:

Article 21 assures the right to live with human dignity, free from
exploitation. The state is under a Constitutional obligation to see
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that there is no violation of the fundamental right of any person.
particularly when he belongs to the weaker sections of the
community and is unable to wage a legal battle against a strong
and powerful opponent who is exploiting him. Both the Central
Government and the State Government are therefore. bound to
ensure observance of social welfare and labour laws enacted by
Parliament for the purpose of securing to the workman a life of
basic human dignity in compliance with the Directive Principles
of State polic:j.'.T

JUDICIAL RESPONSE TOWARDS BONDED LABOUR

Violation of Human Rights problems had been brought before the Apex Cour
and also different High Courts by way of Public Interest Litigation and the Courts
were vigilant in granting appropriate reliefs. The Scope of Public Interest Litigation is
wider because any member of the public can file a writ petition in the Supreme Court
under Article 32 and in High Court under Article 226. It is that instrument which
provides justice to the poor, illiterate and downtrodden persons. Some Cases relaied
with Bonded labour are following:

The first major PIL on this issue was Bandhua Mukti Morcha v. Union of
India” filed in 1981 and decided on Dec.16. 1983. The action was brought for the
identification release and rehabilitation of hundreds of bonded labours working 1n the
stone quarries of Haryana. The opinion of Justice P.N Bhagwati went beyond the Act.
bonded labour which was forced by economic hardship. The Court issued 21
directions to Haryana government. During the proceedings, the Court monitored its
own directions and appointed a2 number of commissions of inquiry. Unfortunately.
most of the directions remained unimplemented for many years. But there is su
hoped from the Court that the labourers would be identified released and rehabilitated.
In 1992, the Court recounted the history of the case and was shocked that there was
not the slightest improvement in the conditions of the workers of the stone quarries.9

The litigation ended upto with one more warning to the Government to be responsive
to judicial directions.

ILLEGAL DETENTION OF ORAON: which is actually letter by justice P.N.
Bhagwati treated as writ petition an undertrial prisoner was sent to the chairman of the
committee for implementing legal scheme. BhomaCharanOraon, an undertrial prisoner
was sent to the Ranchi mental asylum in 1976 by the subdivisional magistrate of
Kunti, Bihar. Six months later, the Superindent of the hospital informed the magistrate
that Oraon was safe and fit to be released, but no action was taken in spite of
reminders. Oraon was in the mental asylum for six years though he was sane. In the
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order on August 11" 1983, the Court said, “no amount of money could compensate
Oraon for the six years of ‘Living death’ in the mental asylum.” But compensation is
the only remedy which can be given when the fundamental rights to life and liberty are
violated anyone complaining of such an infringement can ask for compensation.

In Santhal Pargana Antyodaya Ashram V. State of Bihar,' disposing the PIL
petition, the Court obtained a report of the committee appointed by the Court and
accepting the report, directed release and rehabilitation of bonded labourer identified
by the Committee and implementation of the committee’s recommendations, as far as
possible. The State Government of Bihar was directed to initiate adequate steps for the
release and rehabilitation of the bonded labourer, which was its Constitutional
obligation under the Bonded Labour System (Abolition) Act, 1976.

In another case, People’s Union for Civil liberties v. State of Tamil Nadu
(2004), the Supreme Court appreciated the role of NGOs in the prevention of bonded
labour and their emancipation. The Court further observed that the approach of
judiciary should be benevolent towards bonded labourers. In Neeraja Choudhary v.
State of MP'' the Supreme Court directed that bonded labourers need out only be
identified and released but they must also be rehabilitated, otherwise it would be
violation of Article 21 apart from Article 23. The Court observed:

“It is not enough merely to identify and release bonded labourers but it is
equally perhaps more important that after identification and release, they must be
rehabilitated, because without rehabilitation they would be driven by poverty,
helplessness and despair into seldom once again.”

Thus if the labourers after release would not be rehabilitated it would be
nothing short of cruelty and heartlessness to identify and release bonded labourers
merely to throw them at the mercy of the existing social and economic system. It is the
requirement of article 21 and 23 that the bonded labourers must be identified and on
relcase they must be suitably rehabilitated. It was not until 1982 that the Supreme
Court in the famous Asiad Case, People’s Union for Democratic Rights v. Union of
India, recognized the legal standing of a democratic rights organisation to file a case
on behalf of 5,000 contract workers who were employed at the Asiad and were not
being given the statutory minimum wages.'? Subsequently, the Court began to take
steps to rectify the situation created by the Mathura case.

In the case of Salal Hydro-Electric project v. Jammu and Kashmir,"” a
voluntary social organisation, People’s Union for Democratic Rights drew the
altention of Justice Desai of the Supreme Court, by a letter addressed to him on the
basis of a news report published in the Indian Express dated August 26, 1982 that
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ceveral Tabourers working in the state of JTammu and Kashmir were denicd the benefit
of labour laws and they were being exploited by the private contractors. The Court
entertained the letter as a writ petition and directed the Labour Commissioner, Central
Government to visit the state of Jammu and Kashmir and submit his report on labour
conditions to the Government. The Labour Commission, in his interim as well as final
report informed the Court that the labour laws such as Inter State Migrant Labour Act,
1979, Contract Labour Act, 1970 and Minimum Wages Act, 1948 ctc. were being
blatantly violated in the state. Thereupon, the Supreme Court reiterated the guidelines
issued by it in the Bandhua Mukti Morcha case and ordered the State Government to
strengthen its surveillance and make sure that the labourers are not exploited and they
are paid their minimum wages.

LABOUR WELFARE LAWS

Several laws have been made for the welfare of workers and endeavour is
made to secure for them just and humane conditions of work. They include maternity
relief to women workers, equal remuneration for equal work to both men and women,
prohibition of bonded labour, livings wages for workers, participation of workers in
management of industries, public assistance in cases of employment, old age sickness
and disablement etc. Besides, these laws, the rights and interest of the workers are also
protected by certain special enactments such as Bonded Labour Act, Factories Act
payment of wages act, etc. Thus the Court has evolved an innovative strategy of PIL
for providing an easy access to injustice to weaker sections, workers ,etc. which the
public spirited person or social action groups are using as a tool for securing justice for
the under- privileged segments of society or socially or economically exploited by

those who are in power.

BONDED LABOUR ABOLITION ACT 1976

The Bonded Labour System (Abolition) Act was passed by the Parliament of
India in 1976. The Act provided for the abolition of bonded labour system and thus to
Prevent the cconomic and physical exploitation of the weaker sections ol the
Population. The Act extends to the whole of India and was deemed to come in to force
on October 25, 1975,

CONCLUSION

Bonded Labour is an age old system. This term is worst form of abuse of
iluma" Right. It's deprived of their dignity, equality, frecdom and arc unable to live a
Ife . " F— 3 ~ P -9 ¢. &Y )

. of human being National as well as International Laws ]h%\’t. tried to mszc, them
g Man being by conferring various rights. Various Conventions, Declarations and
Cs like wige Bonded Labour (Abolition) Act 1976 has tried to stop the abuse of
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humap being by conferring various rights. V ' :
Acts like wise Bonded Labour (Abolition) Act 1976 has tried to stop the abuse ol

ceveral Jabourers working in the state of Jammu and Kashmir were denied the benefit
of labour laws and they were being exploited by the private contractors. The Court
entermined the lett.er as a writ petition an( directed the Labour Commissioner, Central
Government 10 visit the state of Jammu ang Kashmir and submit his report on labour
conditions t0 the Government. The Labour Commission, in his interim as well as final
report informed the Court that the labour laws such as Inter State Migrant Labour Act,
1979, Contract Labour Act, 1970 and Minimum Wages Act, 1948 etc. were being
platantly violated in the state. Thereupon, the Supreme Court reiterated the guidcline:
issued by it in the Bandhua Mukti Morcha case and ordered the State Government to

strengthen its surveillance and make sure that the labourers are not exploited and they

are paid their minimum wages.

LABOUR WELFARE LAWS

Several laws have been made for the welfare of workers and endeavour is
made to secure for them just and humane conditions of work. They include maternity
relief to women workers, equal remuneration for equal work to both men and women,
prohibition of bonded labour, livings wages for workers, participation of workers in
management of industries, public assistance in cases of employment, old age sickness
and disablement etc. Besides, these laws, the rights and interest of the workers are also
protected by certain special enactments such as Bonded Labour Act, Factories Act
payment of wages act, etc. Thus the Court has evolved an innovative strategy of PIL
for providing an easy access to injustice to weaker sections, workers ,etc. which the
public spirited person or social action groups are using as a tool for securing justice for
the under- privileged segments of society or socially or economically exploited by

those who are in power. _
BONDED LABOUR ABOLITION ACT 1976

The Bonded Labour System (Abolition) Act was passed by the Parliament of
India in 1976. Thé Act provided for the abolition of bonded labour system and thus to
prevent the economic and physical exploitation of the weaker sections of the
population. The Act extends to the whole of India and was deemed to come in to force

on October 25, 1975."
CONCLUSION

Bonded Labour is an age old system. This term is worst form of abuse of

Human Right. It’s deprived of their dignity, equality, freedom and are unable to live a

e of human being National as well as International Laws have tried to make them
arious Conventions, Declarations and
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Human Rights. Public Interest Litigation has created a favourable condition for . ‘
bonded Tabourers has improved their living by treating post card as writ petition. Th,.
Supreme Court in its various decisions has avoided the doctrine of Locus Standi

and
has violated its males 1o help the bonded labourers.
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PARADIGMS FOR TEACHING-1,I:A RNING:
DIFFERENTIA'I‘ING CLASSROOM INSTRUCTIONS
FOR ENGAGING LEARNERS OF DIFFERINT STYLES

"Ms. Indu Bala

ABSTRACT

suidents enter classrooms with different abilities, learning styles, and personalities.
Educators are mandated to see thar all students meet the standards of our district and
state. Through the use of differentiated instruction strategies, 41(/1(('(0(»3' can meet the
needs of all students and help them to meet and exceed the established standards.
Differentiated instruction is a philosophy of teaching and learning that recognizes and
responds to student differences in readiness, interests, and learner profiles. This paper
aims to look upon the role of differentiating classroom instructions for engaging
learners of different styles. The central purpose of the paper is concerned with the
Differentiated instruction plan by the teachers to teach and arrange the classroom
environment to accommodate each child’s unique needs and interests. Differentiation
is increasingly recognised as a means for meeting the individual needs of all students
and particularly for those who have exceptional learning profiles. For those
exceptional learners who have learning difficulties, this differentiation is increasingly
seen as the responsibility of classroom teachers.

Key Words: Differentiating Instructions, learning styles, Standards.

INTRODUCTION

Education is not simply imparting knowledge in a particular faculty or subject or
making one fit for securing jobs or fair well in exams, but at the same time is also a
raining in logical thinking which helps the coming generations adjust to the cver
changing environment. It also means opening the doors of the mind, cleansing the soul
and realization of the self. Education should aim at making human life better not only |
hrough economic upliftment of individual but also through social, moral and spiritual
Sirengthening, This will not only improve human life but also realize the “higher
\
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truth™ i.e. “Tamaso Ma Jyotirgamavya™ from darkness to light. Thus education is not

[

only a way of eaming but it also helps to develop human personality with skills.
values, morals and enhancement of different attributes of man. So education is a vital
means for the potentialities of a human being to emerge in a positive direction so tha
a man can live in society with full of dignity.The quality of education is a fundamenty]
premise in education systems. The quality of education is increasingly judged by
focusing on pupil’s performance, what pupils actually learn, and how well they lear
it. A number of studies have been conducted with the purpose of understanding how
quality in education can be achieved. The key factor for improving quality in
education rather than on teacher competence, but in some of the literature teacher
competence is singled out as the key factor to achieve a high quality of education. I
the era of Education teaching for All is not an easy task. In order to give access to
education to the whole population the state needs to build and develop many schools,

to supply a large numbers of teachers, and to provide the related educational resources.

DIFFERENTIATED INSTRUCTIONS

Differentiated instruction is a philosophy of teaching and learning which
recognize that each leamner is unique. Rigorous, relevant, complex and flexible.
Differentiated instruction is a response to that uniqueness. Consequently, in a
differentiated classroom, not every student is doing exactly the same thing in exactly
the same way at exactly the same time. To differentiate instruction is to recognize
students varying background knowledge, readiness, language, preferences in learning,
interests, and to react responsively. Differentiated instruction is a process to approach
teaching and learning for students of differing abilities in the same class. The intent of
differentiating instruction is to maximize each student’s growth and individual success
by meeting each student where he or she is, and assisting in the learning process.
However, differentiated instruction is not merely a set of strategies and activities that
challenge the learner in a variety of ways, but rather a belief system that proclaims that
learners—with all their diversity—come to our class with potential ready to be tapped.
Differentiation is an effective way for teachers to offer meaningful instruction
delivered around challenging content and designed to meet the needs of students at
their appropriate levels and to help them achieve maximum growth (Centre for

Advanced Student Learning, 2001).
A differentiated classroom offers a variety of learning options to tap into different

readiness levels, interest and learning profiles. In a differentiated classroom the
teacher uses (1) a variety of ways for students to explore curriculum content, (2) a
variety of sense making activities or processes through which students can come to
understand or “own “information and ideas, and (3) a variety of optionsthrough which
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students can demonstrate or exhibit what they have learned (Tomlinson, 1995, p. 1).

Learning Cycle and Decision Factors Usadl in
Planning and lmplementing Differentiated Instruction

e ppe———
Content
What teacher
P
Curriculum N plans to teach
State and Local
Standands & Ascesment
Benclunarks | | S ——— .nf l"c;me:\l =
: ) Product ) Summative
> 4= N Evaluation
Student
Readiness’Abiliry s e—
Pre- > lInterestsTalents | J HP‘I'.O'CG-S'Ts ]
Assessment Leaming profile . plt“ FASUEh
Prior Knowledge iy L
b « Whole class
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» Individually
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(adapted from Qaksford, L. & Jones. L., 2001)

THE CORE OF DIFFERENTIATED INSTRUCTIONS

In order to prepare for differentiation, sound teaching principles must be honoured
and a quality curriculum must be in place. Applying standards while designing and
organizing instruction, a teacher must be clear on what all students need to know,
understand, and be able to do at the end of the unit. The teacher is familiar with
student differences that affect the unit and builds on these differences, making
adjustments in the content of the unit, the multiple ways students process the content,
and the various products they create in order to demonstrate what they have learned.
To enhance learning for all students, the goals of differentiated instruction include:
establishing a balance between a student-centred and teacher-facilitated classroom,
providing opportunities for students to work in a variety of formats, developing
instruction around the standards and the “big picture” concept of the unit, designing
challenging and respectful tasks for all, and meeting curriculum standards and
requirements while maximizing student growth and individual success.

WHAT DO TEACHERS NEED TO KNOW IMPLEMENT DIFFERENTIATED

INSTRUCTIONS?

Meeting children where they are re
how to modify instruction in ways that promote ¢
use assessment data. Given the teacher’s professional ob

quires teachers to understand what to teach,
xcitement for learning, and how to
servations of a student’s

51



learning, the teacher would concentrate on modifying Goe., differentiating) the learning
in three nreas

o Content (what is learmed)

« Process (how the content is thaught)

o PProduct (thow the learning is observed and evaluated)

UNDERSTANDING HOW TO MODIFY INSTRUCTIONS

Children Jearn and develop at varying rates and will benefit from different levels
of support. Providing support that requires the teachers to be willing and able to
modify their instruction so that all children benefit from it. Instruction can only be

modified successfully if it,
e Begins with a high quality curriculum that addresses key concepts, ideas, and
skills (Tomlinson et al., 2003).

e Promotes active learning and incorporates real-life experiences.

e Connccts 10 a child interest.

Teachers can maximize learning for all children by tiering instruction to provide
additional support for children who need it and extension activities for those children
ready to move ahead more quickly.

DIFFERENTIATING INSTRUCTIONS TO ENGAGE DIFFERENT STYLE

LEARNERS

Getting started with differentiated instruction can be a daunting task because it
takes time and careful planning. Although there is no “right” way to differentiate
instruction. here are a few differentiating instructions to engage the leamers of

diffesent styles in classroom,

CONTINUALLY MONITOR PROGRESS AND REGROUP CHILDREN

Assess students often and organize the assessment data that are collected on each
student (McGee &Richgels, 2003), Create a separate assessment folder for each child
or a class notebook with a tab for each child., Within each folder or tabbed section,
store assessment information that helps paint a picture of that child’s development,
including benchmarks,




CRE:\TE A SUPPORTIVE ENVIRONMENT

That Engages All Learners Plan the environment for all learners. Because the
spvironment 1s a source of support for children’s learning, differentiated instruction
can only occur in well-organized classrooms in which children are encouraged to work
both collaboratively and independently. In such classrooms, materials are easily
aecessible to children and literacy centres are stocked with activities and materials that

appeal to a range of student interests and developmental needs.

PLAN AND START SLOWLY

) - | g . "
Don't be in a hurry! Creating flexible groupings and a differentiated classroom
environment can be overwhelming because it requires multi-level planning for

¢ Whole-group instructions (to introduce new concepts and skills).
e Small-group instructions (to provide further targeted instruction).
¢ Centres (to allow for independent practice).

Allow yourself and yout student’s time to practice and manage these new routines.
Start slowly by focusing on the elements of differentiated instruction that are already
in place. For most preschool teachers, this includes learning centres where you can set
the stage for independent exploration and practice. At the centres you will also be able
to monitor children’s learning and make necessary adjustments that will promote

increased levels of success and/or interest.

PLAN FOR TRANSITIONS

Finally, planned transition activities will help reduce the feeling of chaos in the
classroom. Clearly present expectations to children and provide them with ample
practice in movixig from one station to another. For instance, children need clear
directions for how to clean up their centre areas, how to transition to a new learning

centre, and how to respond to classroom signals from the teacher.

PROVIDING MULTIPLE PATHWAYS TO LEARNING

Differentiation depends on knowing and using a variety of teaching methods so that
Students have opportunities to learn and demonstrate their learning in multiple ways.

For cxample, this may involve teaching (0 different intelligences or to different
learning styles, or appealing to a variety of interests during a unit, term or course. You
“An address differing levels of readiness and ability by building open-endedness,

choice ang the potential for simple or complex responses into activities. In this way,
You not only create opportunities for students to show their learning in different ways,
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CREATF‘ A SUPPORTIVE ENVIRONMENT

That Engages All Learners Plan the environment for all learners. Because the
environment is'a source of support for children's learning, differentiated instruction
can only occur In well-organized classrooms in which children are encouraged to work
both collaboratively and indcpcndcntly. In such classrooms, materials are casily
accessible to children and literacy centres are stocked with activities and materials that
appeal to a range of student interests and developmental needs.

PLAN AND START SLOWLY

. e ‘ ? 4 . . .
Don’t be in a hurry! Creating flexible groupings and a differentiated classroom
environment can be overwhelming because it requires multi-level planning for

« Whole-group instructions (to introduce new concepts and skills).
« Small-group instructions (to provide further targeted instruction).
e Centres (to allow for independent practice).

Allow yourself and yout student’s time to practice and manage these new routines.
Start slowly by focusing on the elements of differentiated instruction that are already
in place. For most preschool teachers, this includes learning centres where you can set
the stage for independent exploration and practice. At the centres you will also be able
to monitor children’s learning and make necessary adjustments that will promote
increased levels of success and/or interest.

PLAN FOR TRANSITIONS

Finally, planned transition activities will help reduce the feeling of chaos in the
classroom. Clearly present expectations to children and provide them with ample
practice in movilig from one station to another. For instance, children need clear
directions for how to clean up their centre areas, how to transition to a new learning
centre, and how to respond to classroom signals from the teacher.

PROVIDING MULTIPLE PATHWAYS TO LEARNING

Differentiation depends on knowing and using a variety of teaching methods so that
Sludents have opportunities to learn and demonstrate their learning in multiple ways.
For example, this may involve teaching to different intelligences or to different
learning styles, or appealing to a variety of interests during a unit, term or course. You
“an address differing levels of readiness and ability by building open-endedness,
choice ang the potential for simple or complex responses into activities. In this way,
You noy only create opportunities for students to show their learning in different ways,
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but also make it possible for students with differing degrees of readiness or skillg to

respond.

GUIDELINES THAT MAKE DIFFERENTIATION POSSIBLE FOR
TEACHERS TO ATTAIN

* Clarify key concepts and generalizations To ensure that all learners gain powerfy|
understandings that serve as the foundation for future learning. Teachers are
encouraged to identify essential concepts and instructional foci to ensure all learnerg

comprehend.

* Use assessment as a teaching tool to extend versus merely measure instruction,

[
Assessment should occur before, during, and following the instructional episode, and |
|
|

help to pose questions regarding student needs and optimal learning.

- Emphasize critical and creative thinking as a goal in lesson design. The tasks,
activities, and procedures for students should require that students understand and
apply meaning. Instruction may require supports, additional motivation, varied tasks,
materials, or equipment for different students in the classroom.

 Engaging all learners is essential. Teachers are encouraged to strive for
development of lessons that are engaging and motivating for a diverse class of
students. Vary tasks within instruction as well as across students. In other words, and
entire session for students should not consist of all drill and practice, or any single

structure or activity.

* Provide a balance between teacher-assigned and student-selected tasks. A
balanced working structure is optimal in a differentiated classroom. Based on pre-
assessment information, the balance will vary from class-to-class as well as lesson-to-
lesson. Teachers should assure that students have choices in their learning.

CONCLUSION
Differentiated instruction is a process to approach teaching and learning for students
of differing abilities in the same class. The intent of differentiating instruction is to
maximize each student’s growth and individual success by meeting each student
where he or she is, and assisting in the learning process. Differentiated instruction plan |
by the teachers to teach and arrange the classroom environment to accommodate each
child’s unique needs and interests. Differentiation is increasingly recognised as 2
means for meeting the individual needs of all students and particularly for those who

have exceptional learning profiles. For those exceptional learners who have learning
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A STUDY O{? SELF-CONCEPT OF ADOLESCENTS IN
RELATION TO THEIR ACADEMIC ACHIEVEMENT IN
SOCIAL SCIENCES

‘Namrata Bhalla
ABSTRACT

Modern age is the age .of materialism and materialism has created the feelings of
ide spread and persuasive tension for the man kind to survive in the socie.ry so it halv
pecome a bare need for man to find a better ways or solution to move further in right
direction on the right path. Therefore to be a well adjusted person in the society it is
essential to discover and define himself and begin a long life process of devel'nping
porentialilics and abilities and this development of creativity and potentialities is
possible only through the process of education. Therefore for the overall growth and
development of the child, the academic achievement of child is considered to be the
primary and important goal of education. In the age of adolescence, to attain good
scores is the prime objective to nove into other fields of education. But simultaneously
their self —concept counts a lot in their personality dcvelopmént and other adjustment
features. In this paper the investigator is keen to find out the relationship berween self-
concept and academic achievement that how they are correlated particularly in the

field of social sciences. As the previous researches reveal that social science students
investigator in her study wants to diagnose that

d academic achievement or those who have

also have good and high self concept. The
the facts on the sample of

are very prone to social works. So the
high self concept effects in attaining 0o

good academic record in social sciences
investigator has used the statistical rechniques 1o diagnose

200 students.

Key words: Self-concept, Academic Achievement, Adolescents and Social Sciences.

INTRODUCTION

Modern age is the age of materialism and materialism has created the tcclm.gs of
Wide spread and persuasive tension for the man kind to survive In the socnety-so it h'tls
become a bare need for man to find the better ways or solutions (0 move tmlhc,! in
' i juste 'son in the societ
fight direction on the right path. There fore [0 be a adjusted person in the society

———

AM“"“&’f"{,’ Dircctor, Delhi Convenl School, Mo

57

well-

ga Email:nmmrmrhhallu 78@ gmail.com



itis essential to discover & define himself and begin a long life process of developing
potentialitics and abilitics and this development of creativity and potentialities ig
possible only through the process of education because education is the development
of innate powers of man. It plays decisive role in today’s world to build up the future
gencrations to bring social change.

Education makes an attempt to develop an in terms of his multidimensiona]
personality and behind this object there must be some aim because education is ap
ethical activity, it is unthinkable without aims so in order to achieve ones aim one
should have glorious academic record.

The overall all process of education of development of man involves academic
achievement also. The academic of child is considered to be the primary and important
goal of education. It is the unique responsibility of all education of a child. Ap
individual is a bundle of drives, needs, impulses, urges, desires, wants and wishes etc.
when these are not fulfilled adjustment problems appear in the overt behavior of an
individual. Therefore, the amount of growth and development of personality of
students especially his self-concept depend upon the degree of their adjustment.

STATEMENT OF PROBLEM
A STUDY OF SELF-CONCEPT OF ADOLESCENTS IN RELATION TO THEIR

ACADEMIC ACHIEVEMENT IN SOCIAL SCIENCES.

MEANING OF KEY TERMS UESD

1. Self-concept: Self-concept consists of highly differentiated perception, beliefs,
feeling, attitudes and values which the individual holds about himself.

o

Academic Achievement: Academic Achievement is the knowledge attached
or skill developed in the school subject usually designed by the test scores by
the teacher.

3. Adolescents: adolescence is period of life which is the time of transition
between childhood and maturity. In the present study, adolescents in the age
group of 16-18 will be considered,

4. Social sciences: social sciences arc a body of knowledge and thought
pertaining to human affairs as distinguished from sticks, stars and physical
objects.

DELIMITATIONS OF THE PROBLEM

* The present study will be delimited to Private Senior Secondary Schools
affiliated to C.B.S.E of Pathankot city.
* The study is delimited to X1 class students.
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SIGNIFICANCE OF PROBLEM

The previous studies has revealed that there is a positive relation between self-
concept and academic achievement and it is shown that those who have low self
concept are said to be low achiever and who have high self concept are said to be high
achicver in the field of science and mathematics. Moreover Wilbur and Smith (2005.
Iit.al.) shows that adjustment is the reflection of one’s self concept. Acceptance of
others is possible just when the person has sell acceptance and his or her sclf concept
is in alliance with the individual experiences. Positive self concept enables the person
to have better understanding of other sand provides better interpersonal relationship.
Sudarajan& Kumar has found no significant difference between boys and girls with
respect to self concept level based on sex. Besides this, the investigator keeping in
view the aspect wants to identify that,Is there any difference of relationship of self-
concept of low, average and high achiever with regard to academic achievement in

social sciences.
OBJECTIVES OF THE STUDY

e To find out the relationship between self-concept and academic achievement of

adolescents in social sciences.
e To find out the difference of each dimension of self concept scores of low and

high achievers.

HYPOTHESIS OF THE STUDY

e There is no significant relationship between self-concept and academic
achievement of adolescents in social sciences.
e There is no significant difference of each dimension of self concept scores of

low and high achievers

REVIEW OF LITERATURE

Literature reveals that Emotional and social adjustment resulting from
positive self-concept can provide the person with some kind of ability to face
the difficulties, and a higher self- esteem strengthens one’s ability to efficiently
tackle with the psychological pressures (Wilbum& Smith, 2005). The study
conducted by Rey and Elliot (2006) showed that self-concept and social skills
can be considered as the assessing lactors of adjustment and some groups
showed higher social adjustment and academic performance as they had higher
social skills and positive self-concept. Bharathi's (1984) study revealed that
girls perceived themselves better adjusted and also aspired to be better adjusted
than boys. No age difference was found in self-concept with respect to
adjustment, Agarwal's (1999) study on adjustment of failed and passed
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METHOD AND PROCEDURE

students of five districts of Garhwal region of Srinagar showed that
adjustment has no significant relationship with achievement. So keeping i,
views of all the investigator has taken the problem to find the relationship in gy
these three variables: self concept, academic achievement and adjustmenty

problems of adolescents.

The descriptive survey method was used in the present study.
SAMPLE:

Keeping in mind the major variable of the study the population was stratifieq
in accordance with the satisfaction. Selection of school was done from the available

population list by Random (Lottery system sampling) sampling

SAMPLE STRATIFICATION

Selection of students was done through cluster Method.

Code of | Urban/Rural | Boys | Girls Total l
Schools | :
A U r A |, 27 k 50 =]
I3 U 26 i 24 ]l 50
C R 16 K BE
D R 10 REE iES .
D R 13 N
I’ R 12 E 13 ‘. 25

)

e ————

They were previously
assembled section of some schools. In these schools, those section were selected as

sample as given by school authority in according with their conveniences.
The distribution of sample is as under:
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Sample (200 Students)

|

v

v
Urban (100) Rural (100)
l \ 4
Male Female Male ' Female
50 50 50 50
NAME OF SCHOOLS

> St. Thomas Sr. Sec. School, Pathankot

> K.V.No. 1 Air Force Station, Pathankot.

> Army School Mamun, Pathankot

> K.L.M. International School Mamun, Pathankot.

> Sandeepani Sr. Sec. School Mamun, Pathankot.
TOOLS

The following tools will be used:
(1) Self conécpt questionnaire 4 standardized Aqucstionnaire by ( Dr. Raj

Kumar Saraswat)
(2)  Achievement scores of the students will be taken of their previous

examination.
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CRITERIA OF DIVISTION

Tl '\Iligh Achievers
6075 o | Average achicvers, B

Below 60 % Low Achiever

This division is based on the criteria of C.B.S.E. evaluation of final examination,
As the C.B.S.E. labeled students who scored more than 75%, 1% division with
distinction and the students who scored in between 60-75 are labeled as Average
Achicevers and lastly the students who scored below 60 labeled as low Achievers.

STATISTICAL TECHNOIQUES
The following statistical techniques are to be used:
* Product Moment Coefficient of correlation (r)
= Ttest
ANALYSIS AND INTERPRETATION OF DATA
Hypotheses: -1 There is no significant relationship between Self-concept and

Academic Achievement of Adolescents in social sciences.

r Significance i

Correlation Between Self Concept Not significant at 05 level

and Academic Achievement 0.184 ¥

INTERPRETATION

This table is showing the relationship between Self Concept scores and Academic
Achievement. This table shows that the correlation coefficient between academic
achievement and self concept is 0.184, Which is significant at .01 level of significance
Thus there is a relation between self concept and academic achievement Hence it may
be concluded that as the self concept is improved so as the achievement level of
secondary students is also improvéd.

Hypotheses:-2 There is no significant difference of each dimension of self concept

scores of low and high achievers.
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Dimension Ach-Cat N | Mean | Std Std t 5'#-!"_”'—;';{
Deviation | Error at 0.05
Mecan level

Physical Low 26 [29.00 |3.86 [0.74 | 0.231 | Not '
Achiever 20.17 13.24 significant
High 99

| Achiever

' Social Low 26 |29.08 |5.21 0.94 | 1.179 | Not
Achiever 99 1 30.78 |4.03 significant
High
Achiever

Temperamental | Low 26 | 29.50 |5.09 0.98 | 0.630 | Not
Achiever 99 {30.12 | 4.31 significant
High
Achiever

Educational Low 26 [ 29.38 |4.58 1.04 | 0.397 | Not
Achiever 99 129.79 | 4.77 significant
High
Achiever

Moral Low 26 | 28.65 |4.08 093 227 |t
Aéhicvcr 99 130.79 |4.30 significant
High
Achiever

Intellectual Low 26 |27.19 |5.60 1.15 | 0.168 | Not
Achiever |99 | 27.00 |5.10 significant
High
Achiever

Self Concept | Low 2617369 1342|312 144 [ Not
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Achicver |99 178191435 | significang
High

Achicver

EDUCATONAL IMPLICATIONS OF THE STUDY

The results of the present study indicates that there is a significant rclationship
between the self concept scores and academic achievement of social sciences which
reveals that high achievers are having high self concept and low achievers are h:tving
low self concept so to improve the self concept and academic achicvement of the
students. A better instructional strategy, curriculum and method of teaching must be
designed so that students can be well adjusted and professionally sound.
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CONCEPT MAPPING AS AN INSTRUCTIONAL
STRATEGY
" Rupinder Kaur Bajwa

ABSTRACT

This paper reflects on the usefulness of concept maps as an instructional strategy in
social sciences based on our extensive experience. The paper discusses concept maps
show the nature of the relationships between processes showing how scientific
knowledge is developed. A concept map is a technique used to make a graphic
representationof knowledge, showing the webs of interrelated concepts and
explaining their nature. If we understand a concept as an abstraction of a process,
then a concept map is a schematization and representation of it, generating and
organizing the methodological processes of social research. This paper concludes
that, if implemented thoughtfully, concept maps can be versatile tools to support
knowledge integration processes towards a deeper understanding of the relations and
structures of complex ideas and facilitate life-long learning.

Key Words: Concept Maps, Meaningful Learning

INTRODUCTION

~ Today’s educational system is examination oriented. Students face difficulty in
learning. Students follow rote learning which is not meaningful. Teaching strategies
are the methods used to help learners to learn the desired course contents and to be
able to develop achievable goals in the future. Teaching strategies identify different
available learning methods to enable them to develop the right strategy to deal with
the target group. Assessment of the learning capabilities of students provides a key
pillar in devc]bpment of a successful teaching strategy. The present teaching strategies
also lacks emphasis on concept formation. They are incapable to memorized facts and
use them in daily life situations. Even when the students are learning abstract and
complex concepts the teachers are not concerned with previous behavior of the
students and thus not able to inculcate the importance of understanding in the learners
about the relationship between concepts. Proper feedback and innovations of teaching

* Assistant Prof., Pathankot College of Education, Pathankot. E mail.id rupghag @ gmail.com
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are not given importance which is very cssential and threshold and in addition to theg,,
importance  should also be given to the accelerators of learning ke retention,
association, linkage, connectionism cte, Concept mapping 16 a new teaching strategy
which is based on a meaningful learning can be adopted in a classroom for clfective
teaching and learning (Chawla, 2015).

The use of concept mapping is often linked to the ‘constructivist’ view of learning
as a concept map makes a good starting point for constructivist teaching. ‘There are
many views which are pgrouped together under  the constructivism.  For the
constructivist, knowledge is created rather than discovered, Tven those who have beep
critical of the .constructivist instance have acknowledged its success in generating i
significant body of empirical data which has contributed to our knowledge and
understanding of difficultics in the learning of different subjects; enabling the
development of some innovative teaching methods and creating a greater awareness of
the central importance of the learner (Osborne, 1996).

CONCEPT MAPPING

Concepts are the basic units of all types of learning. A concept is a category uscd to
group similar units, events, ideas, objects and people. The concepts arc the ways by
which facts and experiences can be integrated and remain for a longer time in the
mind. Concepts help us describe and explain the way the world works. Concepts are
abstractions. They do not exist in the real world. Concepts help us organize vast
amount of information into manageable units. The knowledge about a subject area
consists of a construction of the concepts of that knowledge area into a coherent
hierarchical system. These concepts are linked together, forming propositions that are
distinctive for each individual. This system can be symbolized by concept map.
Concept map is a two dimensional body of knowledge. Construction fosters
meaningful learning and positive attitude towards the school & subjects. A concept
map is a teaching aid or instructional strategy by which connections and relations in
addition to the hierarchy of concepts are presented. The process of constructing a
concept map is known as concept mapping and researches established that concept
mapping is a powerful tool for the facilitation of meaningful learning. Concept

mapping is a teaching and learning strategy that establishes abridge between learners
and learning (Novak & Gowin, 1984),

EPISTEMOLOGICAL FOUNDATIONS OF CONCEPT MAPPING

Concept mapping has its roots in constructivism, which is the epistemological
theory that postulates learning as a student-centered active process of knowledge
construction. Concept map is founded on Ausubel’s (1968) learning theory which
keeps focus on the influence of student’s prior knowledge on subsequent meaningful
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- and instructional tool, thus encouraging s

‘material and learner’s prior kn

learning. MC‘“"'igi“] I.Lmnmg 18 ll?e central idea of Ausubel’s learning theory:;
Ausubel suggested that when meaningful learing oceurs. i ditces :
changes within our entire cognitive struct . )L.CU‘r.s, " r?r()' CsE 2 Tenes o
forming new linkages between conccpt‘s Tlmc’ _m(’difylng cxnstlng’ C(me':ptf énd
Theory emerged as a center of foundalion; -of B, fr(?m Aus'ubel s Assimilation
of new meanings as building on prior rel N L e m HEVEHI] r.n?m
i 3 S .cvzml concepts and prop-osmoTts, cognitive

. e e ally, with more general, more inclusive concepts
occupying higher level in hierarchy and more specific, less inclusive concepts stb-
summed }Jnder the more general concepts. When mcani‘ngful learning occurs,
relationships between concepts become more explicit, more precise and better
integrated with other concepts and propositions.

The instructional effects of concept mapping in comparison to traditional method
are quite apparent as it takes into account students’ cognitive structure and the
cognitive structure is the most important variable affecting the meaningful learning
(Ausubel,1968). Ausubel’s cognitive learning theory provides a sound intellectual
foundation for creating new teaching and learning events in classroom that can lead to
improved educational practices over the next few decades. Meaningful learning
requires following three conditions:- ;

1. The material to be learned must be conceptually clear and presented with
language and examples relatable to the learner’s prior knowledge. Concept maps can
be helpful to meet this condition, both by identifying large general concept held by the

learner prior to instruction of more specific concepts or by a
of learning tasks though progressively more explicit knowle

in to developing conceptual frameworks.
2. The learner must possess relevant prior knowledge. This condition can be met

after age three for virtually any domain of subject matter, but it is necessary to be
careful and éxplicit in building concept frameworks if one hopes to present detailed
specific knowledge in any field in subsequent lessons. Therefore, conceptually clear
owledge is interrelated and important.

se to learn meaningfully. The one condition over which
ation of students to choose to learn by

ssisting in the sequencing
dge that can be anchored

3. The learner must choo

the teacher has only indirect control is the motiV ‘
altempting to acquire new meanings into their prior knowledge, rather than simply

memorizing concept definitions Of computational procedures  or propositional
statements. The indirect control over this choice is primarily mstrucuonz\.l strategies
used and the evaluation strategics used. Instructional strategies that emphasize relating

new knowledge to the learners existing knowledge foster meaningful learning.

Concept maps are not only used as a learning (ool but also as an evaluation 1901
tudents to use meaningful mode of learning
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patterns which also enhances met acognition. Concept maps arc considered valuahie

by most students, They felt concept maps arc visual models that organized angq

replicated their thinking., As a tool for clarification. concept mapping was a helpfy

met acognitive strategy (Now ak & Gowin. 1984).Concept mapping technique wag
developed by Prof. Joseph D. Novak in 1970s at Cornell University. One bjg
advantage of using concept maps is that it provides a visual image of the concepts in;
tangible form which can be focused very casily. Mcaningful learning is the learning
that is well anchored and integrated in the cognitive structure. It occurs when the
learner can find meaning in the information presented.

ROTE LEARNING MEANINGFUL LEARNING

>~
Fd

EXPOSITORY MULTIPLICATION LECTURES CONCEPT MAPPING

TEACHIIING TABLES TEXT BOOK  VEE DIAGRAMING
PRESENTATION

Fig 1.1The Rote - Meaningful Learning Continuum (Novak & Gowin1934)

Meaningful Jearning is opposed to rote Jearning, they are the two extremes of a
continuum. Rote Jearning is that which is not related to experiences, it is verbatim,
non-affective and do not integrate new knowledge with the prior learning. On the
other hand meaningful Jearning is non-verbatim and has affective links with the prior
Jearning. Concept maps arc uscful to help students negotiate meaning with their
mentors. Global and specific concept maps constructed for reading can help a student

journey through the material for a whole instruction in a more meaningful way (Novak
& Gowinl944).

According 1o Novak and Gowin (1984) Concept mapping is a technique of
sicrarchically arranging the concepts in a deductive manner with the broader concepts
slaced at the top followed by the less inclusive concepts to facilitate meaningtul
carning, Jonassen & Grabowski (1993) stated that structural knowledge may be scef
5 a separate type of knowledge. Structural knowledge provides the conceptual basis
or why. Tt describes how prior knowledge is interconnected. Structural knowledge 1§
08t often depicted in terms of some sort of concept map that visually describes the
Jationships between ideas in a knowledge domain.Concept map is a semantic
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network showing the relationships

al. 2012).

CHARACTERISTICS OF CON( EPT MAPPING

among concepts in a hierarchical fashion, (Safdar ct

“ " e o I ) 2o ” i : :
Concept maps show the nature of things in a simple way and the interconnection

between them. This is due (o the way in whicl the human brain recognizes the
characteristics  of  the objects that  surround It in its initial  perceptions  and
representation in the process of learning (Novak, 1998).Concept maps are graphical
tools for organizing and representing knowledge. The technique of constructing a
concept map is known as coneept mapping. They include concepts, usually enclosed
and relationships between concepts indicated by a
connecting line linking two concepts. Words on the line referred to as linking words or
linking phrases specify the relationship between the two concepts. Concepts arc
perceived as regularity in events or objects, records of events or objects, designated by
a label.Propositions are the other characteristics of concept mapping. These are the
statements about some event or object in the universe, cither naturally occurring or
constructed. Propositions contain two or more concepls connected using linking words
or phrases to form a meaningful statement, therefore concept mapping is a schematic
device for representing a set of concept meaning embedded in a framework of
propositions. Sometimes these are called semantic units or units of meaning (Novak
and Gowin, 1984).

in circles or boxes of some lype

3 An k-s_'{»mg x
Leankg! Sy
" .3_ .Stm

¥ Inrmeicn 7
L Prosessrg e
Sttemp Tueory

Adiocates : Heps

Weanrghi o Coep st
Leaming Thav ‘ments adaesdipg

Fig 1.2 Example of Concept Map

Whith utuey

In a concept map, concepts are represented in a hicrarchical order with the most
inclusive, most general concepts at the top of the map and the more specific, less
general concepts arranged hierarchically below.The hierarchical structure for a
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particular domain of knowledge also depends on the context in which that knowle

is being applied or considered.Concept map is the inclusion of cross-links. These -ﬁi
relationships or links between concepts in different segments or domains of the
concept map. Cross-links are particular powerful connections, which form a ‘web'’ of
rele.;‘;gnt concepts. Cross-links help us see how a concept in one domain ol’knowlcdgc
represented on the map is related to a concept in another domain shown on the map
Cross-links often represent creative lcaps on the part of the knowledge producc;
(Novak &Gowin, 1984).

Concept mapping is also gaining in roads as a tool for problem-solving i,
education. It also communicates complex ideas. Since problem-solving in education is
usually done in small groups, learning should also benefit from the communicatiop
enhancing properties of concept mapping (Henderson et al. 2003). As a learning
strategy, concept mapping is most effective if it is conducted on an ongoing basis over
the course of instruction (Zeitz and Anderson-Inman, 1993).The research team around
Joseph Novak at Cornell found that an important by-product of concept mapping is its
ability to detect or illustrate the "misconceptions"” learners may have as explanations
of content matter. The conceptions students may have are often incomplete and
deficient, leading to misunderstanding of instruction.

Novak believed that céncept mapping is important not only in teaching science
but also in other disciplines like social science, environmental science, accounting and
mathematics etc.Teachers use different strategies and different methods for different
subject. They are teacher-centered & learner-centered. Apartfrom these strategies, we

.have some other strategies like constructivism, co-operative learning, models of
teaching, meta-cognitive process strategy, social science inquiry strategy etc.(Novak,
J. D. 1998).1t is a pedagogical tool to help the students to learn meaningfully and form
a conceptual understanding of the subject (Novak, 1984). Bandura (1989) also found
that concept mapping facilitates student learning and performance by promoting

encoding of information from short term memory to long term memory.

CONCLUSION

Concept maps and knowledge models can be used in many different knowledge
domains for Educational purposes as well as to create, elaborate, assess and
communicate knowledge. Earlier education was based on traditional methods of
teaching, which were teacher centered but with the advancement these traditional
methods were replaced by new innovative methods like models of teaching, computer
assisted instructions, collaborative learning, cooperative learning and concfi.Pt
mapping. A concept map is not just a learning tool, but an ideal evaluation t001.tor
teachers measuring the growth and development of assessing student learning:
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Assessment of students has .

)apping is an innovati 1S been assessed through their learning outcomes. Concept
me &S IVC StI¢ ' ' ' '

i) I ‘d strategy that g widely used asa constructivist learning
1 . (2 1N . e r\‘ M M ~ . ' ' ' ¢ =
n as an advance organizer to focus student's attention and guide

em along with seeing : i
th 2a0g = ng the bigger picture and for use as mental scaffolding for
organizing their thoughts and discoveries : &
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